
This image is of my Marae in Te KahaThis is Tukaki he was the son of Apanui Ringamutu and Kahukuramihiata. The meeting house is named after Tukaki.
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Kia Ora welcome to the presentation on “A journey through Kaupapa Maori  evaluation” Kaupapa Maori theory-methodologies and what they look like in the real world.I am proud to say that I am from the East Coast, Ngati Porou, Te Wha¯nau a Apanui, I grew up on the back roads of Mangatokerau and Mata road. My father was and still is a shearer AND can still shear 250 sheep a day!  I am the eldest of 3 children, I have two younger brothers who also work in the shearing sheds. My Uncles, Aunties, and Cousins are all in the shearing gangs, they know how to work hard and play hard. So I feel very privileged to be here today, and I am very grateful all the support and opportunities I have received educationally and in my short career.The kaupapa for this presentation is to provide you with an insight into my first and current external evaluation project I am doing with the ministry of education. Provide a context to the project, share the results and recommendations, and talk about my current work.  I will also discuss the lessons l have learnt so far.My main aim for today is to inspire someone, 1 person to try something new, step out of your comfort zone and as you might be surprised at what you can achieve. Just to note: due to the nature of the contract, as I am still completing the manual of the programme, I have not mentioned the name of the programme.  



I was introduced to evaluation through enrolling in the evaluation research paper with Bridgette masters and Neville Robertson, which was a part of the community psychology post grad dip here at the University of Waikato and we as a class evaluated a breakfast and after school programme in a community centre. This was a very challenging paper but I found it to be most beneficial paper because of the practical, community focused approach. After completing my masters in applied psychology, I decided to bid for a contract with the ministry of education, special education services, to my surprise they accepted my proposal and I was on my way to conducting my first external evaluation contract, with the support of Bridgette, Neville and Fiona cram. When I say surprise I was very green I remember ringing Bridgette saying that I was developing the proposal and they were asking for a budget and they wanted to know how much I was budgeting for overheads, and I asked Bridgette how much it was going to cost for the overhead projector-and I was also wondering why they were wanting me to use such old school technology. 



Evaluation in the real world was a lot messier than it was on paper and from my university classroom, people have responsibilities, roles, obligations, different world views and agendas-and where did I fit in all of this, and how was I going to negotiate being a Maori evaluator in a western world and uphold the cultural competency practices I had learnt. Putting my learning into practice was a scary process, I was now going to be accountable to tamariki/rangatahi and their wha¯nau - the Maori programme-, the schools, special education staff and the ministry of education. I wanted to apply the Maori epistemologies-theories I had learnt into practice but found it difficult to convey those approaches within a government organisation environment where in my view the focused remained on cost effectiveness, value in quantitative methods and an outcome/output focus. The kaitakawaenga seemed apprehensive as the programme had been running for over a decade and despite the amazing outcomes the programme legitimacy was still being questioned despite two earlier evaluations. So not only was I conducting an evaluation I was dealing with workplace politics, research scars of the past and money restraints. I was juggling multiple realities. 



The evaluation project values, principles, design and approach was informed by kaupapa Maori literature on Maori epistemology, methodology and cultural responsive evaluation and intervention models of practice, from such authors as angus MacFarlane, Fiona Cram, Linda smith, Graham Smith and Mason Durie. It was also informed by Te Hikoitanga model ministry of education strategic response to Maori development and the local iwi strategic approach framework, that was used to inform the design of the programme. The methodological approaches were designed from the this framework and were agreed upon by the iwi, special education and the involved wha¯nau at the time. To provide you will a context to the programme I wanted to discuss briefly the current educational and behavioural context tamariki/rangatahi are currently facing.



Maori have low enrollment rates in pre-
school programmes; are over-represented 
in low stream education classes; are more 
likely to be found in vocational curriculum likely to be found in vocational curriculum 
streams; and leave school earlier with 
fewer formal qualifications compared to 
most other ethnicities (Alton-Lee, 2003; 
Hook, 2007; Ministry of Education, 2006).

From the beginning of their educational journey Maori students, compared to non-Maori students, experience lower average success rates in many educational areas (Ministry of Education, 2006). Maori have low enrolment rates in pre-school programmes; are over-represented in low stream education classes; are more likely to be found in vocational curriculum streams; and leave school earlier with fewer formal qualifications compared to most other ethnicities. Maori also have lower proportionate enrolment rate in tertiary education institutes and are three times more likely to be suspended from school (Ministry of Education, 2006). Further, Maori are over-represented in special educational services, particularly programmes for behavioural issues (Hook, 2007; Ministry of Education, 2006).



The programme is a unique strengths-
based approach that uses peer support 
to help Maori children achieve at school. 

The programme aims to give students, who 
have not previously, had, the 
opportunity to experienced success in 
the classroom setting and take pride in 
values upheld by their own culture.

In 2001 MOE Special Education and iwi developed a Maori cultural and educational programme for Maori tamariki/rangatahi with server behavioural needs that had been referred to special education, by integrating modern concepts such as educational theory and practice, with customary Maori values and principles. The programme is a unique strengths-based approach that uses peer support to help Maori children achieve at school. The programme aims to give students, who have not previously, had, the opportunity to experienced success in the classroom setting and take pride in values upheld by their own culture. As the programme is run at school with the tamariki classmates, the programme aims to increase positive experiences, which may also increase the likelihood that the students will engage in other positive activities within the school.



The theoretical underpinnings of the 
programme are based on the Ka Hikitia -
Managing for Success, The Maori 
Education Strategy 2008-2012. The Education Strategy 2008-2012. The 
operation side of the programme is 
grounded within Te Hikoitanga/Maori 
Cultural Responsivity framework.

The theoretical underpinnings of the programme are based on the Ka Hikitia - Managing for Success, The Maori Education Strategy 2008-2012. The operation side of the programme is grounded within Te Hikoitanga/Maori Cultural Responsivity framework. The framework supports the concept of ako, and is reflected in the teaching approach of the programme. Ako, literally means to teach and to learn, this term is based on reciprocal learning, where the kaiako does not have to be the fountain of all knowledge, but rather a partner in the ‘conversation’ of learning. It incorporates two aspectsCulture counts. Awareness, respect and valuing of who students are, where they come from and building on what they bring with them.Productive partnerships. Sharing knowledge and expertise with Maori students, whanau, hapu, and iwi, to produce better mutual outcomes.I was contracted to perform an external evaluation, the programme had been running for 10 years and had not been externally evaluated. The reality was for the programme that funding was getting tighter and the ministry needed to know if the programme was working and whether or not to continue its funding.



Evaluation inquiry was based on the Te 
Pikinga Ki Runga Model (Macfarlane, 2008) 
and explored four domains and three 
dimensions.

•Hononga-Relational aspects: whanau, •Hononga-Relational aspects: whanau, 
whenua, friendships.

•Hinengaro-Psychological aspects: 
motivation, emotions and cognition.

•Tinana- Physical aspects: Demeanour, 
energy levels and physical safety.

•Manamotuhake-unique essence: cultural 
identity, attitude and spirit, and potential.

The evaluation was designed to examine the effectiveness of the programme.  Effectiveness was determined using a Needs and strengths based assessment, considered in light of the programmes contribution to bringing about positive change (socially, educationally and culturally). Evaluation inquiry was based on the Te Pikinga Ki Runga Model (Macfarlane, 2008) and explored four domains and three dimensions.Hononga-Relational aspects: wha¯nau, whenua, friendships.Hinengaro-Psychological aspects: motivation, emotions and cognition.Tinana- Physical aspects: Demeanour, energy levels and physical safety.Manamotuhake-unique essence: cultural identity, attitude and spirit, and potential.In order to establish the effectiveness and impact of the programme objectives were design in collaboration with the key stakeholders:To gain an understanding of the design, development and implementation of the programme.To examine the acceptability of the programme in terms of practicality and satisfaction from the perspective of the Maori students, their staff and whanau. To identify social, educational and cultural outcomes of the programme.



The evaluation data collection was conducted over a period of nine weeks in three schools.  Ninety eight participants were involved in the study; 62 adults consisting of parents/caregivers, school staff and Ministry of Education (MOE) staff; and 36 tamariki.  



� These included documentational analysis, 
archival analysis, photo elicitation, focus 
groups, marae hui, open ended survey 
questionnaires and participatory questionnaires and participatory 
observation. 

� This broadly ethnographic approach was to 
acquire a rich and deep set of relevant 
information that would provide insights into 
the multifaceted outcomes of the 
programme (Griffin & Bengry-Howell, 2007).

The evaluation used a number of methodologies including documentational analysis, archival analysis, photo elicitation, focus groups, marae Hui, open ended survey questionnaires, and participatory observation. This broadly ethnographic approach was to acquire a rich and deep set of relevant information that would provide insights into the multifaceted outcomes of the programme (Griffin & Bengry-Howell, 2007). This mix method approach was vital as I wanted to capture as many participants views, perceptions as possible and many of the wha¯nau involved, tamariki included were whakama towards any kind of research-for their own personal reasons, and I was very grateful to the kaitakawaenga for their involvement in building the bridges to these wha¯nau, and in some cases it was a very sensitive matter and I was invited to attended interviews but let the kaitakawaenga relay the questions to the wha¯nau, this approach was also useful when kuia kaumatua were more comfortable speaking in te reo.



"Main stream schools do all sorts of things but 
they never work on a child’s identity in 
depth like the programme does, children 
discover that its ok to be Maori, to be proud 
of who they are, and for some that the first of who they are, and for some that the first 
time they have heard those words. It is also 
inclusive so the learning isn't just for the 
tamariki its for the whanau the teachers, the 
school... it gives them a real boost and it 
can have a really stabilising effect for 
children to know who they are and where 
they’ve come from.“ (Participant, 2010)

Key FindingsThrough out the report as much as possible i tried to use the words of the participants to speak for themselves these are two quotes from the evaluation. In relation to the programmeAll stakeholder groups reported that the programme has significant strengths. These included the effective teaching approach, quality programme and relationships with iwi, hapu, schools, whanau and students. A key strength of the programme was identified as its robust programme design, as it complements Ka Hikatia and is aligned with Te Hikoitanga, Positive Learning and Behaviour action plan and the New Zealand curriculum.All Stakeholder groups acknowledged that the kaitakawaenga are a key strength to the effectiveness of the programme. They were recognised for their dedication, excellent communication skills with whanau and schools, relationship skills, ability to be great role models and aroha they showed for the students.All parents reported that the programme is beneficial for their child. Parents, whanau, school staff, and special education staff reported that students gained an increased self-awareness and cultural grounding.Across the board all students mentioned that they enjoyed the programmes content, they enjoyed filling out their work-books, practicing their pepeha, doing activities and making taonga (such as Marae, Taonga Puoro, and Toi Maori). Students reported that they enjoyed the opportunity to interact with their peers and make new friends. Students also reported that they like being a role model at home and at school. Several students mentioned that they have passed on some of the knowledge they have learnt from the programme on to their siblings both younger and older.



"I had a child that was a selective mute, and 
he was on the programme, and maybe to 
other people looking in, he wouldn’t seem 
like he made any gains, but he actually like he made any gains, but he actually 
stood up and said parts of his mihi by the 
end of the programme. it was an amazing 
thing to see as he had not shown that 
much improvement in such a short space of 
time, even though he has had specialist 
help.“ (Participant, 2010)

StudentsAll stakeholder groups reported significant behavioural, cultural and educational improvements from the tamariki. In terms of positive student engagement, positive communication, students’ level of connectedness increased; such as sharing what they learnt in the programme with their teachers, whanau and peers and taking an interest in others cultures, and connecting with whanau members who have cultural knowledge. Students’ physical wellbeing changed in terms of demeanour, appearance and body language; energy levels in terms of alertness and zeal; and physical safety in terms of respect for self and others during the programme. Findings indicated that the programme increased student’s sense of worth though valuing their cultural identity, whakapapa, whanaungatanga and increased positive attitude.Findings indicated that the programme increased students’ levels of motivation, inspiration and drive in the classroom and at home; and in some cases increased levels of learning and development in the classroom. 



1. Update programme material including module 
booklets, develop lesson plans, and form templates.

2. Update and order e-documents and paper files, 
archive and date old and unused material.

3. Invest in the programme and develop resources.

4. Provide kaitakawaenga with on-going professional 
development in terms of cultural competency 
support in Te Reo.

5. Develop a programme manual that will enable other 
kaitakawaenga to incorporate the programme.

Update programme material including module booklets, develop lesson plans, and form templates.Update and order e-documents and paper files, archive and date old and unused material.Invest in the programme and develop resources.Provide kaitakawaenga with on-going professional development in terms of cultural competency support in Te Reo.Develop a programme manual that will enable other kaitakawaenga to incorporate the programme.



“Good research can pay 
off” (A.H. Macfarlane, 

personal communication, personal communication, 
June 9, 2012)

As Angus Macfarlane stated in the workshop yesterday good research can pay off. After the contract was complete I was not obligated to complete any further work however I wanted to get the evaluation out there, to do my best to make sure people, managers knew what a great programme it was and could be if invested in. I presented to the national education managers, Maori managers, special education staff, and send out summary of findings reports to all those participants that had indicated they would like to receive the report. A week had passed after the national managers meeting and they proposed that my contract be extended, and they would like the programme to run out nationally and a programme manual and training programme to be developed.I was blown away, excited and keen to accept the offer. 



I believe that my training at the university of Waikato was an essential foundation for me the develop my skills and enable me to connect with a great support system of academics-researchers, that are leading in the field of evaluation. It is essential to have the right support, cultural expertise and supervision, not only at the beginning and end of the evaluation process but throughout the evaluation. Need to also place enough putia in the budget for this.Also i found out the hard way but as an external contractor that you have to manage your own accounts, tax GST, so get on to that from the beginning.Important that when working with Maori that Te Ao Maori is THE world view, Maori is at the centre of the development, conduct, methodology, analysis, findings and recommendations. Involving iwi and the stakeholders at every stage at the evaluation. This is difficult at times because as an external evaluator you have contractual deadlines and to others these deadlines aren’t important, so i found that you meet with iwi, whanau when they are ready, so I made sure I was available, I was seen, and I was around to help out where ever needed. The evaluation process was about reciprocity sharing resources, taking kai/koha valuing time and relationships. 
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