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Abstract

Globally, mn-formal education (NFE) plays an important rolgauth development
However, whilauniversal approaches to youth development are well researctieste is
little research on what influences positive youth developm@Y Djor refugeebackground
youth and howNFEcan be adapted to address the ineqagexperienced byefugee
background youthln AotearoaNew Zealand, refugelkackground youth currentliack
equitable access tblFEwhich supports youth development on an individiglel, and
which canalso build wider societal understanding and empathy acbmgsdaries of class,

race migration statusand religion

To address this gaphis projectworked withina transformative epistemology infused with

Appreciative Inquiry (Al) task:

1. What key factors influence positive youth development for refubaekground
youth?

2. What key factors lead to positive youth developmentfeiugeebackground youth
through nonformal education?

3. How might norformal education be adapted to enable greater positive youth

development outcomes for refugeeackground youth?

Usinga qualitative methodologyl carried outsemtstructured interviews \th five refugee
background youth or former refugeeackground youth and 2RFEproviders, of whom
three were former refugeesThrough hematic analysis dheir reflections, thekey factors
influencing PYD for refugedsackground youth werelentified to be a sense of belonging,
everyday citizenshimnd equitable access to opportunities to participat-Ealsoprovided
refugeebackground youth wittvaluableopportunities to form connections with people

and with the land, culture and history of Aotearaa,build confidence andb have fun.

From this analysis, the researcbntributesto developmentpracticeby developinga PYD
model for refugeebackground youthguidelines foNFEproviders andareas for further

research.
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1 Introductionand context

The Global Compact dRefugees (2018) recognisdse SustainableDevelopmentGoals
(SDGshy workingto ensure refugees are not left behifdNHCR, n.d.)nthe last decade
the number of refugees globally has doubted26 million with increased growth
experienced since 201@NHCR, 202@nd expected taontinue (UNHCR, 2020a)

AotearoaNew Zealantlis one of 29 countries that offers resettlement to UNHCR designated
refugees, as well as others seeking asylum or arriving via family reunification, community
organisation sponsorship and other pathwgy8NHCR, 20)8New Zealandd & NX ¥ dz3 S S
doubledto 1500 per annuneffective from 2020 Resettlement wagemporarily halted in

2020 due to the covid9 pandemicApproximately 900 refugees were resettled in Aotearoa

in 2021 and &00 refugees per annumnill be resettled from 2022New Zealand

Immigration, 2019)Of those people resettled in Aotearoaver half have been children or
youth under 25 yearef age(UNHCR, 2020)

In the context of forced migration, it can be hard for youth to thrive. thet years 124 are
critical for human developmer(Ministry of Youth Development, 2002)jhese years are a
period of profound individual and ecologicdange(Lerner, Lerner, & Benson, 20Mhere
young people acquire the skills and attitudes which allow them to thrive now and in
adulthood.Thriving youth are described as having holistic wellbeing, contributing to a
socially just societfLerner et al., 2018 mbracing life and using their talents and resources
to benefit themselves and othe(8enson & Scales, 2008)vesting in youth development

for all youth,is critical to achievingclusive, equitable and sustainable development
(United Nations, 2019)

Upon resettlement, drmer refugees are often societally disadvantaged in compargtn
those from nonrrefugee background@Villette, 2020)and often experience inagtable
access to education aremployment(United Nations Department of Economic and Social

Affairs, 2018)Equitable yoth development for refugedackground youth is critical to

1 Aotearoa New Zealand is the bilingual name for New Zeakednedy, G. D., & Deverson, T. (2006
New Zealand Oxford Dictionat®xford University PresEhe terms Aotearoa and New Zealand are used
interchangeably throghout this document but reflect different origins. The meaning of Aotearoa as referring

lj dz
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Zealand was the name conferred by Abel Tasnaddutchexplorerin 1642,
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achieving the SDGs and requires inclusiveness and shared progpeitgd Nations
Department of Economic and Social Affairs, 20E8)thermore, the intersectionality of
gender, age of arrival, ethnicity, religion, personal education levels and education levels of
their parents or caregivefsEnglish language fluency and négration experiences can all
impact refugeed  O1 ANR dzy R €2dzy3 LIS2L)X SQa | 00Saa G2 2|
for social, educational and economic participati@eane et al., 2019Frequently, there is

little recognition thatthe process of youth developmeobntinueswhile a persons

resettling, and that formal and neformal education (NFE) have important roles to play
within it.

Within the discipline of development studigsis widely accepted that educatias both a
means and an end to developmeft@verton et al., 2020; UNESCO & UNICEF, 2007)
Educations recognised asontributingto economic wellbeingandthe development of

sodal capital which can provide the capabilities needed to exercise freedoms and access
fundamental human rightéMcGrath & Gu, 2016)Education underpins the achievement of
the SDGs, reducing poverty, preventing inequalities, supporting social justice, health and
wellbeing, at individual, community and global levgdobal Partnershifor Education,

2015)

Converselylittle attention is paid to NFEinderstood astructured activities that are
outside formal education curricakuch asouth development programmesport, arts and
cultural activitieqRogers, 2016 his lack of attention is despite increasing
acknowledgement that NFE supports Positive Youth Development (PYD), achieirement
formal education(McGrath & Gu, 20163he building of social capital (i.e. bonding and
bridging networks with peers and adults) individual and community levelandgenerates

social change and community developmé@alvert et al., 2013; Spaaij, 2009a)

2¢KS GSNXY WLINBydaQ Ay (KAa (KSaia MERSHNHEvyoltand A2t 2340
other caregivers who are parenting refugbackground youth in the absence of biological or adoptive
parents.



AsAotearoa continues to resettle an increasing numberedfigeebackgroundyoung
people, it is timelyto consider howbest tosupportthem, and their host communitiés
particularly by examining what role NFE may play in enhancing®Band Refugee

Resettlement as means to achietve SDGs

The Youth Development Strategy Aotearoa (Y Bljnes guidancéor New Zealand
government agencies and nagyovernment organations(NGOsproviding services to youth
(Pears, 2002) Within the context ofresettlement, the Mw ZealandNational Refugee
Resettlement Strategy (NZRRS) frames the arenas of support and service provision for all

former refugees as: Housing, Health, Educatar Employment Participation.

Neither the YDSAr NZRRS specificallynsader the unique and diverse assets, aspirations
and challenges of refugdeackground youthThis absencean further marginaliséhem,
increasedisparities angbr constran social capita{Calvert et al., 2013)t can alsaeinforce

two myths:

1. that while refugeebackground youth are resettling youth development stops, or
resettlement activities supersede youth development, and
2. that universal approaches to youth development adequately serve refugee

background youth.

In Aotearoarefugeebackground youth araged 12-24 years whdavebeen resettled here
as a result of forced migration or displacement, or wkgre born to parent§ who were
resettledhereas a result of forced migration or displacemehieyhave diverse migration
pathways and life experiences which influence their youth developntemtinstance, they
may not have parents or other relatives in Aotearoa or they bmagared for by older

siblings or other relatives.

3 Host society, host commiitiy, wider society and wider community are terms commonly used when

discussing resettlement of former refugees to distinguish established members of the community from former
refugees. While these terms are problematic because they ignore that such idsermtit fluid and former

refugees and refugebackground youth may also identify as established members of the host community,
they are used in this thesis to simplify communication of ideas.

4 During examination it was brought to my attention thateview of the YDSA principlessulted in anew
principlebased framework for youth developmer¥ana TaiohiAra Taiohi. (2019Mana Taiohi Ara Taiohi.
Retrieved 26 September 2022 from https://arataiohi.org.nz/mdamhi/.



This thesis contends that through NF&ugeebackgroundyouth canmake connections

with others, participate in key social contexts and build skills for adulthbatwillenhance

their economic and saal participation It takes a strengthbased approach to learn from

participants in, and providers of, NFE involving refulgaekground youth to generate
recommendations for practice which can contribute teiZealanddda STF2 NI a (26 N

achieving

wSD® W3I22R KSI f wKichingluRes pr&rioting veRbyira dor all, at all
ages,

o 5D n Wl dzI fvhickeinclSdeestring ifcyisi¥& and equitable quality
education for alland

o 5D Mn WYWNB R dz@BdR indludeS tediztirimaqialitiSsswehin countries,
promoting universal sociahclusion ensuring equal opportunities, and ending

discrimination(United Nations, 2018)

1.1 Positive youth developmeraihd refugee resettlement

Positive Youth Development ¥#®) asserts that youth are more likely to thrive now and in
adulthood if they are providedith opportunities and support to develojne key positive
characteristics otonfidence,competence character,connection andcaring which will

result in themcontributing in their contextgLerner, Lerner, & Benson, 201The
development of these dracteristicooccursthrough interactions with external
environmentsthat are facilitated by participation and quality relationshiieane &

Dutton, 2020) Cultural aspects are taken into account through the contextualised view of
youth developmen{Masten, 2014)External environments encompass thentexts where
youth spend time and will include home, places of learning, workplaces, and private and
public social space¥.outh requireopportunities offered by adultsas well apositive
connections and engagement witamily andother peopleto develop the key
characteristic§Benson, 2002)Figurel-1 provides a pictoial representation of the concept

of PYD and Table1 provides a description of the key characteristics for PYD.



Youth require opportunities
to develop and demonstrate
key positive characteristics:

CONTRIBUTION

CHARACTER

Through:

PARTICIPATION

School
Training
Work

and

QUALITY RELATIONSHIPS

Young
person

In all their key social contexts:

Figurel-1 A pictorial representation of positive youth development (Sourcehéut

Key characteristics Description

Confidence An internal sense of overall positive seibrth and selefficacy.

Competence I LRaAdABS OASe 2F 2ySQa aj
skills.

Character Respect for societal and culturarms, a sense of right and
wrong (morality) and integrity. A sense of responsibility and
independence.

Connection Positive bonds with people and institutions. A sense of
belonging.

Caring A ®nse ofsympathy and empathy for others.

Contribution Giving to yourself and others including family, community, a
institutions.

Tablel-1 Key characteristics for positive youth development (Lerner et al., 2015; Roth & Brooks

Gunn, 2003)




PYDcan be seen as a delepmental process in which all young people can develop
positively, and as an approathworking with youth(Deane& Dutton, 2020) There are

many frameworks and models BfY Dwhich have different emphasbut which all focus on
supporting youth to thrivéDeane & Dutton, 2020)n this research | use the PYD Aotearoa
Framework (PYDAYWayne Francis Charitable Trust, 202djl the Five Cs of PYIerner et

al., 2005)o analyse datand present findings. These frameworks are discussed in chapter

three.

For refugeebackground youth, youth development occurs simultaneously with, and is
impacted by, resettlement and adjustment to a new cult(@ppedal, 2006) Refugee
background youttdevelopment exists hin the broader contexts of resettlement, national
youth related policy and practice, and international youth development theory and practice.
Refugeebackground youth who wereither born in Aotearoa or arrived at an early age,

while not adjusting to aew culture themselves, are impacted by how their parents and
other family and community members are adjusting to the culture of Aotefb@mne &

Dutton, 2020)

Resettlement encompasses the activities and processes of becoming established in a new
country (Valtonen, 2004) Bothnewly arrived and established, individuals and groups must
adjust to different cultural values, behaviours and belidtlsemutual and reciprocal
changethat occurs at both group and individual leveds, a result of contact betweetwo

or more cultural groupss known as acculturatiofBerry,1997; Berry, 2005)

There are a number of acculturation strategies which are describ&dhile 1-2. Integration

is seen as the strategy which results in the best long term outcomes for those resettling in a
new countryand is reflected in th&lew Zetand Refugee Resettlement StratgdNZRRS)
(Immigration New Zealand, 2012yheNZRRSision is

oRefugees are participating fully and integrated socially and economically as

soon as possible so that they are living independently, undertaking the same
responsibilities and exercising the same rights as other New Zealanders and
have a gong sense of belonging to their own community and to New Zeafand

(Immigration New Zealand, 2012, p. 3)



Acculturation Description
strategy

Assimilation (hoosing to interact with and take on parts of the majority
culture while placing little value on maintaining cultural heritag

Separation Paang high value on retaining ethnic culture and aviogl
interaction with other cultures

Integration Retaining ethnic culture and interaetgand adoping elements
of the majority culture

Marginalization Neither retaining ethnic culture or participating the wider
society or adopting elements of the majority culture.

Tablel-2 Acculturation strategies (Berry, 1997, 2001; Berry, 2005)

While the definition of integration is contested and can have varying mea(8tgang &
Ager, 2010)for the purposes of this researgcimtegrationinvolvesa personmaintaining or
developing a sense of belongingtteeir own ethnic culture, otheidentity groups and
Aotearoa as a nation, building social networks and being able to participate fullgigtyso
while maintaining key aspects of cultural traditions as they sg@&étv Zealand
Immigration, 2018)Integration is achievedhere memberof all social groupbave the
ability to live freely with equitable access to rights and serviceshaweéequitable
opportunities for mutual respect and harmorfiRogers et al., 2013)integration implies that
former refugees are granted everyday citizenship by the host society which means they are
allowed toinhabit spaces free from discrimination (Butler, 2004; Staeheli et al., 2012)
Everyday citizenship shapes the social spacéadola to former refugee¢Strarg & Ager,
2010)and provides an overall sense of safety, trust and belonging to wider s¢¥mtyman
& Bond, 202Q)Within Aotearoa, he terms resettlement and integration are often used

interchangeably

The linkdetween positive youth development and integration
Integration is the acculturation strategy thaestaligns with PYD. Both PYD and integration
approaches aim to provide opportunities to develop resources so individuals can flourish.

PYD aims to enable yth to develop the skills and attitudes they need to thrive, now and in



adulthood while integration aims to enable those resettling in a new country to participate

fully and equally in the society that they amew living in.

Social inclusion and parti@pon are key components of both PYD and integration theories.
Social inclusion seeks to provide all members of society with the opportunities, resources,
and rights necessary to participate fully in economic, social, and cultural life, to enjoy a
standardof living and wellbeing that is considered norraal participate in decision

making that affects their livedRogers et al., 2013participation requires inclusion which
encompasses equitable access to opportunities, welcoming diversity, avoiding
discrimination and having opportunities to participate in social networks within the host
community(Taylor & Sidhu, 2012Focial inclusion is about beiafjowed or enabled to

take part, while participation is the act of taking péFisdall, 2006) Each of the core
domains of integration in theonceptual framework of integratiosuggested by Ager and
Strang(2008% and discussed in chapter thresupport social inclusion and participation.
PYD recognises participation as a key ingredient in developingheracteristics youth

require to flourish(Cambron et al., 2019)

Developing social capite sense of belonging, having opportunities to contribute and being
free to maintain culturabr ethnicidentity, are recognised as key facilitators of positive
outcomes in both PYD and integration. Social capital is included in the integration
framework as bonding, bridging and linking connectisigch require relationships of
reciprocity and trust to be built across social contexts. Social capital is contaiR&@as

the characteristic of connection and througie recognitionthat the chaacteristics youth

need to develowill be built through quality relationships, of reciprocity and trust, in key

social environments.

A sense of belonging is a critical component of RYR. Brendtro et al., 201dhdalso
critical for integration.Belongingequires feeling accepted, welcome, safe and respected,
forming supportive social networks, and contributitmgcommunity and social activities
(Skyrme, 200850cial capital increases participation which fosters a sense of belonging

(Ager & Strang, 2008)ntegration and PYBpproachesecognise that contributingt&@ y S Q &

6 Theconceptual framework of integrationrpposed by Ager and Strang (2008)eiferred to as the integration
framework in this thesis



society also fosters a sense of belonging. Everyday citizenship, being free to maintain and
express cultural identity while participating fully in society, supports a sense of belonging
(Yzelman & Bond, 202(nd is reflected in YD and integratioapproachesEveryday

citizenship is supported by social bridges and links. Social bonds, bridges and links establish
reciprocity and trust that enable further social bonds, bridges and links to be taslilting

in an upward spiral afocial capita(Calvert et al., 2013; Strang & Ager, 2010)

Achieving wellbeing is an oxaching aim of both PYD and integration approaches.
Belonging, participation, positive connections to people, and wellbeing are interdependent
(Willette, 2020) Wellbeing encompasses physical and mental health, social wellness and
being satisfied witt? y Sif@.AVellbeing is characterized by good health, prosperity, strong
connections to family and friendfob satisfaction, sufficient social supports, freedom of
expression, and low stregBogers et al., 2013)Nellbeing is also connected to personal

development andndividual competencéWillette & Kindon, 2020)

1.2 Contextual issues

Host society actinsandattitudes have a significant impact on youth development for
refugeebackground youtt{Stuart, 2014; Yzelman & Bond2ZD) Manyrefugeebackground
youth do not feel settled or accepted in Aotearoa society and experience significant racism
and discriminatior{(SobrunMaharaj et al., 2006 Several factors makefugeebackground
youth more likely to experience discrimination, including ethnigaigligion, race,and
socioeconomic statu@New Zealand Red Cross, 2020dzNE2 LJS | ¥add Pasifildaé

the largest ethnic groups in Aoteza with 70% of children and youth identifying as
European. Bfugee populationgn Aotearoaare reflected in Asian, AfricaBouth American

and MiddleEastern communitiegChild Wellbeing and Poverty Reduction Group, 2019)

While the population of Aotearoa is becoming more maiiltural, Aotearoahas legal

Tan2NA NB (KS Ay RA 3IMobdada). CIQ@L1TE dka :Mbri-Endtish, Enghishod
Dictionary and IndetNew expanded ed. ed.). Pearson.

8 The term Pasifika is used to describe those vdemtify as Polynesian and have their roots in the South
pacificCulbertson, P. L., Agee, M. N., & Makasiale, C. O. (Eds.). 60irga uliuli : Contemporary challenges
in mental health for Pacific peoplddniversityof Hawaii Press. https://doi.org/10.21313/9780824863913.
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foundations as bi-cultural natior? (Deane & Dutton, 202@yhich is reflected in youth
policy, practice and resource allocatiollore equitable accesto opportunities for
refugeebackground youth requirenore knowledge and cultural understandifrgm the

host societyHumpage 2009; Yzelman & Bond, 2020)

Affiliation with a religion that is culturally distant from the majority religion makes
acculturating more difficult for youtiiStuart, 2012)In the 2018 censyd8% of New
Zealanders reported having noligion, while Christianity remained the largest religion
(Statistics NZ, 201%ffiliations to Hinduism, Islam and Sikhisme growing buticcouned
for less tham% collectivelpf the populationin 2014(Stuart, 2014)

Refugeebackground youth in Aotearoa asdsogrowing up in a context with high rates of

child and youth poverty and mental illneasd suicidgChild Wellbeing and Poverty

Reduction Group, 2019; New Zealand Red Cross, ZD26y oftenfind it difficult to access
opportunities to participate in activitiesncluding NFEgndto build social networks with

other New Zealanderglohnstone & Kimani, 201Rale, 2019; O'Connor, 2014)anguage
RAFTFAOMzZ GASAYT SAGKSNI GKSANI 246y 2NJ G§KSANI LI NB
difficult (Deaneet al., 2019) Schools and tertiary institutions struggle to provide adequately

for students from a refugebackground due to a lack of knowledge, funding and resources
(Changemakers Refugee Forum et al., 2011; Strauss & Smedley, 2009; Willetten2i020)

LI NByida OFy adN¥zZA3fS (G2 &adzLII2NI GKSANI OKAf RN
knowledge and languagdearriers(Deane et al., 2019 he provision of NFE often occurs

through grassroots organisations, with limited fungliand resources, and relies on
volunteers(Wheaton et al., 2017)NFE providers often lack knowledge of how to better

meet the needs of refugebaclground youth

As noted in Section 1.1hére is nogovernment strategyeither youth development or
resettlemeny that specifically considers the unique assets, strengths or needs of refugee

background youthThis thesis aims taddress this gap by bringinggether theories oPYD

® The biculturalfoundation of New Zealand @ontained in the Treaty of Waitangi,political compact
0Si6SSyYy an 2 NAGoveyhRenicdhining ik gridciplés for foundirand governing nation

state. Themeaning and applicatioof the Treaty of Waitangi are contestetliewingNew Zealand as a-bi

cultural nationrelies on thesimplifiedassumption thathere are two cultures  a ncélddi&ed andt n { SKn
(the colonigr) and thisview, which ignores thdiverse realities of identities and relationships is also contested
Meredith, P. (1999). Hybridity in the third space : Rethinkingulttural politics in Aotearoa/New Zealaride
pnkenga Krero : ajournal of Vhori studies, &), 1216.
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and integrationto identify principlesand best practicéor adapting NFE for refugee
background youth in Aotearo®YDneeds to be informed by effective research and
evaluation(Ministry of Youth Development, 2002hd karning advances when theory,

policy and local practices are bought together and are accessible to both researchers and
practitioners(Lavis et al., 2008, as cited in Strang & Ager, 201®) outputs of this research
are intended to help those working in youth development and those offering NFE to better

enhance youth development outcomes f@fugeebackground youth.

1.3 Researclguestions

DAGSY ( KiB, | SedkdzRais@ér the following questions

1. What key factors influence positive youth developmentreiugeebackground
youth?

2. What key factors lead to positive youth developmémnt refugee-background youth
throughnon-formal educatior?

3. How mightnon-formal educatiorbe adapted to enable greater positive youth

development outcomes farefugeebackground youtA

This researclwvorks withintransformative ontology and epistemologyhichfocus on
research withmarginalised groupandthe inequities they experiencén order totransform
them (Creswell, 2014)A transformative paradigm provides a way researchers who feel a
moral obligation to contribute to a more just socidtyexpress issues of social justice for
and withpeople who are generally excluded from the mainstre@tertens et al., 2009)
Within this framing) useda strengthsbasedqualitative methodology infused with
Appreciativelnquiry (Alto explorewhat isworking well anddentify potentialto improve

(Cooperrider, 2008; Reed, 2007; Watkinslet2011)

Semistructured interviews were conducted with 23 participants in Aotearoa who were
refugeebackground youth, pants of refugeebackground youtland/or who worked with
refugeebackground youth in the youth development areffde transcripts of these
interviews were analysed thematically and expert advisory groupnade up of two

refugeebackground youthprovided their perspectives on ththemes generated.
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My interest in refugeeébackground youth development was sparkednwyexperience

providing a youth development programm& S 5dz] S 2F 9RAY O dzZNHKQAa ! 4
ethnically diverse high school. Throuidis programme | saw the positive impacts of

& 0 dzR Baytidipation inNFE | also witnessetlow somestudents including refugee

background youthfaced barriers to participatiorAs | worked to remove barriers and

increase studendiversity, | facedpractical challengeanda lack of knowledg& draw on to

inform my practicel hope that this thesis and any publications arising from it can provide

others with resources and guidance in their own work.

1.4 Structure of bapters

The remainder of this thesis is divided irgevenchapters:

Chapter two draws insights from researchrefugee resettlement, adolescent health and

wellbeing, resilience, and PYD to identify the key fadtdtaencing PYD for refugee

background guth. Insights are drawfroma n 2 NA | YR tFaAFA]ll @&2dziK R
approaches and research on migrant and refugaekground youth. The role dfFEn PYD

for refugeebackground youth is explored.

Chapter three describes the theoretical frameworks usetthim researckand outlines the
methodological approach that has guided this reseaBhoverlaying an integration
framework on PYD frameworks | have been able to identify additional factors of youth
development that should be considered for refugeackgound youth.I alsodescribe how |
ensured the perspectives of refugéackground youth were privileged over other research
participantsanddiscusghe steps taken to reduce the power differential between myself

andresearch participants.

Chapterfour presents the findings of the first research questigvhat key factors influence
PYDror refugeebackground youth™ shares the narratives of refugdmackground youth

and those working with refugebackground youth ithe field of youth development, some
of whom also have lived erepence as former refugees. This chapter illustrates the
importance of focussing not only on supports for refudmsekground youth themselves, but

also on supportingheir families.

12



Chapterfive responds to the second research questitvhat key factors lead tBY Dfor
refugeebackground youth throughlFE Thischapter highlights which factoshould be
prioritisedand concludes by suggesting a proposed moddP6iXor refugeebackground

youth.

Chaptersixanswers the third research questipdow mightNFBEbe adapted to enable
greaterPYDoutcomes for refugedackground youthMere | identifyfactorsfor
practitionersto consider when designing and deliveriNgBo ensure refugeéackground

youth areable to access opportunities and feel welcome.

Chaptersevenexplores how funding, passion and knowledge are essential to support NFE
providers to provide development opportunities for refugee background youth that are

accessible and inclusive.

Chaptereightdrawstogetherthe key themes that emergethroughout thisresearch. It
highlights thatto enhance PYD for refugdmckground youtha nuanced approach that
understands their diversity, unique assets and challenges must be takeideAsocietal

and intergenerational lens also equired.
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2 Literaturereview

As noted irchapterone, the development of refugee background youth occurs within the

paradigms oPYDand resettlementThischapter discusses the trends and debates

surroundingPYDA Y 3IASYSNI € X FyR t, 5 ¥ 2eNgeabackdidurtl t I &aA T A
youth more specificallyithin disciplines of refugee resettlement, adolescent health and

wellbeing, resilience, and PYD2 Y A A RSNA Y 3 @2 dziK RS@St2LIYSyd 7
models of health and wellbeing provide perspectives thattest westerd® views and align

to PYD principles that development is culturally and contextually grou(idedne &

Dutton, 2020)1 also reviewiterature regardinghe contribution ofNFEo PYDgenerally

and torefugeebackground youthn particular.l concludeby outlining theresearchgaps

and research questions for this study.

2.1 Positive youth development

PYDtheory, as described in chapter one and discussed in more detail in chapter three,

emerged inthe United States ithe 1980s through recognition that traditional problem

centred approaches tgouth developmentveredispiriting andhadlimited effectiveness

(Lerner et al., 2003)rhePYDmovement was supported esilienceresearch showing the

ability of young peopld@o overcome adversitand thrive(Benard, 1993)and
NEYFSYoNBYyYySNDa S @a00)&Hch ododgnisdihatyauts Ya (G KS2 NE

development is significantly impacted Hyetinteractions youth have with the contexts in

which they grow ugLerner, Lerner, & Benson, 2011)

While PYD research has been criticised for having an overly westerneloiast research
considers PYD for culturally diverse groups of youth in Aote@eane & Dutton, 2020;
Deane et al., 2019ndprovides insights relevant to contemporary refugeadkground

youth development.

Firstly, connection with natal culture and positive ethnic idenBtyecognised as important
to the process of PY(@eane et al., 2019)The natal cultures of young people need to be

acknowledged and valued in their key social envwinents so they feel accepted and

¢ K S (i &stedrireldrs to perspectives, values and culttihat originated from North America and nen
communistEuropearstates.
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respected (Ware & Walskrapiata, 2010) Understanding their heritageelpsyouth
understandtheir identity, connections to others and sense of place, land and {@ield

Wellbeing and Poverty Reduction Group, 2019)

Secondly, marginalised youth, including refudgpaekground youth, are often excluded from
leadership and deaisn making opportunities within civic organisatigiscluding NFE
programmesthat support PYDThisnegatively impactheir sense of belonging and ability

to participate fully(Deane et al., 2019)

Finally, the skills, knowledge and characteristics of people working with marginalised youth
in formal and informal roles need to be improved to ensure development oppdirésrare
culturally responsive and provide an inclusive environment for marginalised youth including
refugeebackground youtt{Deane et al., 2019 he relationships youth have with

important people at home, school and in the broader community fundamentally impact

their development.

2.2 Key factors influencingpsitive youth developmerior a n 2addPasifikgouth

an2NA FyR tIFAAFALlF FLIINRIFOKSa (2 e2dz2ikKk RS@SH{
to western research and provide valuable insights for refulgeekground youth

development in Aotearodn common with refuge® | O1 I NR dzy R & Pdgifika> an 2 NX
youth live with the expectations of two or more cultures, face challenges of retaining their

cultural heritage values and languageand experience misunderstanding and lack of

acceptance of theirculturé & G KS LINBR2 YA y Hsbcety @hilel WellieiSgZ t n 1 S K
and Poverty Reduction Group, 2019; Culbertson et al., 2007:Ré@l@, 2010Pears, 2002)

2 KAfS OGKSNB NP y2 O2YLINBKSyaAgS Y2RSta 27F @
youth in Aotearoa, lessormnbeR NI gy FTNBY an2NR | yR tFaAFALL
gStftoSAYyI adzOK | @urie, $998) Fe WNakg¢Péré & Nichdsénn1997)

and FonofalgChild Wellbeing and Poverty Reduction Group, 2018¢re is also

recognitionthata n 2 NA | YR t | &b Johtl) developniedNghdul® iKicSrporate

¢ KS GSNY tniSKn NBFSNE (2 bMbdrfiekhS.ICt(ROYIRSakEE M@iF 9 dzNB LIS | y
English, EnglisMnori Dictionary and IndefNew expanded ed. ed.). Pearson.

15



their worldviews, definitions of success and val@€gild Wellbeing and Poverty Reduction

Group, 2019; Durham et al., 2019; Reynolds, 2018)

Currenty KS 1Se& FIFO02NER 2F an2NR | YR tahBeATA]Il &2«

distilled adollows;

Developnent of skills to negotiate natal angestern cultures
{ dzLILI2 NI FTNRY SEGSYRSR FlLYRtesS 46Knyldz I yR

Mentoring from natal culture and faith community

= =2 =2 =

Contribution to the collective includinf§E 4§ SY RSR FF YAf &3 gKnyl dz |
community

91 Pride in cultural identity

9 Cultural efficacy

1 Development of personal characteristics of service, humility and acting in the

interest of the collective

an2NA YR tFAAFALF @& 2dziK ety SaRgatdieirdwBandt 2 LI (1 K S
t n] SKn @ityidndstetals 2014; Ware & WalBhpiata, 2010and to be poud of

their own identity/ies (Durham et al., 2019; Simmonds et al., 20I4)do sorequires

participation in arts, sports, cultural and faitiased activitiesas well aknowledge of and

opportunities to express and share cultural values and practices with ofberham et al.,

2019; loane, 2017; Keleaiva, 2010; Simmas et al., 2014; Ware & Waldrapiata, 2010Q)
wWSAaAfASYOS Ay an2NRA FyR tlaAFA|l &2dz2ikK A& F2
with their communities of identitfCulbertson et al., 2007; Kefaiva, 2010; New Zealand

Red Cross, 2020)

an2NA | ypeopledplack rdatlimportance on extended fami@ NJ ¢ K anyl | dzo
value collective wellbeing, often over individual wellbe{Adgfaio, 2017; Durie, 1998)

which tends to be founat school, socializing with peers and in the meg@ialbertson et al.,
2007)! ¢ K rapptoazh to youth development ismderstood as bingculturally
responsivgAlefaio, 2017; Child Wellbeing and Poverty Reduction Group, 2019; Culbertson

2gEGSYRSR FlLYAt&: 2N gKnyldz Oy YSIY AYYSRAIFIGS FIFYAfE@
1 dzLJ LI &6 Kn y I defethed$od dondnor@pirpogeSaih a group un@jild Wellbeing and

Poverty Reduction Group. (201@hild and Youth Wellbeing Strategy
https://childyouthwellbeing.govt.nz/sites/default/files/201-98/child-youth-wellbeingstrategy2019.pdf
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et al., 2007; Edwards et al., 2007; Simmonds et al., 20143 Kn y | dz LINR @A RS @& 2 dzi
advice and support, a wide range of social experiences and cultural know(Edgards et

al.,2007 ¢KS gStfoSAy3a 2F oKnyldz KFa | ONRGAOI
(Edwards et al., 200A@nd Pasifika youtfiCulbertson et a].2007) As such, greatalueis

placed onyouth understanding their responsibility towards the collectj®defaio, 2017;

Simmonds et al., 2014Personal characteristics such as humditgl serviceare valued

highly(Alefaio, 2017; loane, 2017; Simmonds et al., 2014; Ware & Walstata, 201Q)but

mayneed to be mtentionally taught to youth growing up in western contexfdefaio,

2017) and need to be valued outside of traditional cultural contgktsne, 2017;

Simmonds et al., 2014; Ware & WalBhpiata, 2Q0).

Pasifika generally have strong ties to religion which, along with ethnicity, is an important
part of their identity(Alefaio, 2017; Culbertson et al., 2007; Durham et al., 200%grefore,
youth development approaches for Pasifika youth need to recognise the significant role of
the church in their developmer(Culbertson et al., 2007Yhe church is often the centre of
community life, providing spiritual sustenance, social connections, leadership opportunities,
mentors, enjoyment and pradal support(Alefaio, 2017; Durham et al., 2018)reinforces

a sense of wellbeing, belonging and cultural idenfidyurham et al., 2019hrough

language, cultural practices and cultural expression through dance and (fassie, 2017)

Having mentors and positive role models from within communities of identity fosters a

sense of belonging, provides support, encourages cultural connectedness and supports the
RSOSt2LIYSyd 27F | aLA NI A 2ANefhio, ZENTwbertBoNRtall, YR t | &
2007; Edwards et al., 2007; Ware & Walsipiata, 2010)The tuakandeina®® relationship

isrecog@@ SR a | {1 S@& & dziEdigan3iet al. 2007; aViaré SWalShphaezi K
2010)through which knowledge is shared between two people of differing status or age

through a respectful and reciprocal relationslifead, 2003) Tuakana support the

development of cultural efficacy and personal characteristics and provetgaring and

JdzA RF YOS Ay SELINB&a&AY3I iKSA N-tamditdndUcont®xdgt ( dzZNB A

B Tuakana refers to elder siblings or cousins of the same gender as the teina or a formal mentor such as a
prefect. Teina are junior to the tuakaniloorfield, J. C. (2011]e aka : Mori-English, EnglisMnori
Dictionary and IndetNew expanded ed. ed.). Pearson.
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(Ware & Walsklapiata, 20160 h LILI2 NI dzy A A Sa F2NJ an2 NA @& 2dzi K

are also valuable for theown development(Ware & WalshTapiata, 2010)

L 2dzi K RS@St 2LIYSy i amcheébsaonoprikhdeflciynRrrativésdhatT A | |
reinforce negative stereotypes and lead to discrimination and bull§@igld Wellbeing and

Poverty Reduction Group, 2019; Durham et al., 20l@pative stereotypes and bullying
contribute to cultural dislocatiomvhichnegativelyimpactsconfidence and a sense of

belonging for youti{Child Wellbeing and Poverty Reduction Group, 2048yative

stereotypes and discrimination create inequities in access to education and development

2 LI NI dzy AGASE T2 NJ(@hid\Weltbeirlg gnd Paverty Redustipn Grod®2 dzi K
2019) Individual and systemidstriminationresults in inequitable treatmarmnfa n 2 NRA X
Pasifika and other ethniminorities by teachers and healthcare professiorald resulsin

services that do not adequatebupport them. Systemic discrimination also results in
underfunding forservices foma n 2 NA | Y R t Disérinifatioh ¢reate Badiérdto
developing bridging social capital which hinders participation and full social and economic
participation in societyDurham et al., 2019; Keleaiva, 2010)In addition, a lack of access

G2 YFOGSNAIE YR SO02y2YAO0O NBaz2dz2NOSa NBadNROG A&
youthto explore theirfull potential (Child Wellbeing and Poverty Reduction Group, 2019)

and often constrains their aspiratiof®urham et al., 2019)

2.3 Key factors influencingpsitive youth developmerior migrant andefugee
background youth

To understand the risk and protective factors for refudpsekground youth both
acculturation and development theories need to be integraf8tuart, 2012)Without
specificyouth developmentrameworks forrefugeebackground youthit is often assumed
that acculturation takes precedent over youth developmédam & Oppedal, 2003)hisis

not the case

. SNNEQa Y2RSt 27F | OOdz (0 dzNI & A 2ofinfoanighirimsrdi A Sa 6 C
L2t A08 2y NBaSadft SYSy (i dthd vadarBofitiSaNEconoriidaNE Q& Y 2 R

socialcontextand the impact that host society attitudes and behaviours have on former
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NEFdzZaASSaQ FoAfAGe (2 (RIINNG BODanddcceSSocial gobdsR a2 OA

such as formal education and NfEbrreaVelez et al., 2010)

Literature on resettlement often focuses on what those resettling can do to integrate but
little attention is paid to how established members of a community can or should contribute
to the process and outcomes. In additi@tculturation researchistoricdly has been
conducted with adults and then generalised to youth and childRfafferott & Brown,

2006) However, due to thie development stageyoung people face more complex issues of
adjustment than adult$Oppedal, 2006and acculturating youth have specific development
needs(Rudmin, 2009)Therefore, the com@x needs of migrant and ethnic minority youth

are often not addressed in acculturation resear@hedegaard, 2005)

Refugeebackground and migrant youth can face additional risk factors in their development
that impact their wellbeing and their ability to participate aneveélop social networks.

These factors can include the challenges of navigating two or more cu(tlaeses, 2013,;
Ministry of Business Innovation & Employment, 2017; Pink et al., 2020; Whitley et al., 2016)
being marginalisebecause okthnicity or religioHumpage, 2009; James, 2013; O'Connor,
2014; Sampson et al., 2016; Spaaij, 2015; Stuart, 20id)mited financial resources
(O'Connor, 2014; Spaaij, 2015; Taylor & Sidhu, 2&Retugeebackground youtloften
experience negative attitudes or discriminatifideane et al., 2019; O'Conn@Q14; Pink et

al., 2020; Stuart, 2012 hisexperiencds particularly true for groups who are physically or
visibly differentto, or culturally distanfrom, the wider society(Stuart, 2012)Refugee
background youttare often managing educational disturbances, a greater burden of caring
or helping in their familiegvhich often includes supporting parents with childcare and
translating for them at appointment&Changemakers Refugee Forum et al., 2011; Humpage,
2009; James, 2013and coping with separation, loss or trauif@@erna, 2019)They may

also be adapting to a new education system, and an unfamiliar language and ¢diaiea

et al., 2019)

However refugeebackground youth often display adaptive qualities including skills to form
social bonds with people from different backgrounds, learn new languages and customs and
form identities capable of straddling the norms of both their adopted and origioahtries.
These adaptive capabilities hakpfugeebackground youtimeet the many demands on

their present and future live@CorreaVelez et al., 2010; Nunn et al., 201R¥fugee
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background youtltome up with ways of embracing two or more separate cultures.
Sometimes they switch between cuies, sometimes they lean more towards the host
society dominant culture, often holding strong ties to both cultures, or creating a mixed

identity (Hedegaard, 2005)

Youth developmentheory and frameworks that are generalised for all youtherlook or
downplay theheterogeneity as well as thenique strengths, assets and needsefugee
background youthFor example, thé&ew ZealandChild YouthWellbeing Strategy (219)
statesthat the uniqueneeds offormer-refugees and migrantshouldbe met butdoes not
specify how. As a result, refugebackground youttoften miss out while the wider
community loses opportunities tiearn fromthe contributions, insights and netwks of
refugeebackground youttandbuild cultural understandingthe lack of information specific
to refugeebackground youth makes it hard to identify and address their challefigeised
Nations, 2019)

Additionally, much of the literature on refugdmckground youth is deficthased and

barriers focussedWillette, 2020)whichis contradictory to PYD. A deficit framing reinforces
pre-existing biases and perceptions that limit the aspirations and participation of refugee
background youth, and fails to recognise the resilience, strengths and assets they have
(Mupenzi, 2018)A deficit framing ofterfails to account for integration as a ndinear
ongoing procesand frequently focuses on newdrrived refugeebackground youth rather
than recognising that many have been born in Aotearo parents who are formerefugees

or were resettled at a young age.

As described in chapter one, PYD happens through quality relationships and participation
(Ministry of Youth Development, 200BY Dcan therefore provide a strengtisased lens to
the development of refuged®ackground yath. In the following sections | explore how
forming a positive selidentity, acceptance of diversity by the host nation, belonging,
participation and social capital are interdependamtd enable participation and quality

relationships to occur

2.3.1 Selfidentity

For youthnavigating two or more culturespe of the most important requirements for

youth development isheir achiexement ofa positive and coherent cultural setfentity
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(Cerna, 2019; Sam & Berry, 201dentity formation encompasses the way people view
themselves and their social grouffstuart, 2012)How former refugees setaemselves and

how they perceivehat society sees themmpacts their participatior{Berry, 2001)

For migrant youthachieving a positive and coherent identity can be more difficult ag the
are negotiating and consolidating the values and behaviours of their ethnic group and faith,
and those prescribed by the host nati@Rarver et al., 2007 At home theycan beexpected
to uphold traditional vales and beliefsand at school they are expected to fit in with
potentially individualistic values diieir peers(Stuart & Ward, 2011Positive and coherent
identity formation for refugeebackground youth also requires feelingscohnection and
belongingto Aotearoa(Kuwee, 2005and opportunities to contribute within and outsid#
their communities of identitf{Sampson et al., 2016; Strang & Ager, 20R@fugee
background youtmeed their cultursand religions to be recognised, valued and
accommodated in their key social contexts including in schools, workpkmea) spaces
and the wider communityo support a positive selflentity and a sense of belonging
(Horner et al., 2006Humpage, 2009)

2.3.2 Acceptance of diversity

Acceptance of diversity by host nationals has a significant influence on PYD for refugee
background youtl{CorreaVelez et al., 2010; James, 2013; Sampson et al., 2016; Strang &
Ager, 2010; Yzelman & Bond, 202Rgfugedbackground youth identity can be impacted by
negative labels that arrequentlyassociated with being a refug€uwee, 2005)but

society has th@ower to allow refugeeébackground youth to inhabit spaces free from

discrimination and racism and to fully participdt®&paaij, 2015)

Refugeebackground youth in Aotearoa often experience social excludienw Zealand Red
Cross, 2020Exclusions not being able tdake part in activities and relationshipExclusion

can occur at individual, local and societal le&ylor & Sidhu, 2012; Tisdall, B)and

occurs due to inadequateesources to participate (for example, financial or material
resources), lack of information or knowledge or social barriers such as not sharing common
characteristics with existing members of a group or experiencing discrimin@iomea

Velez et al., 2010)The existing membership of a group can affect inclusion or exclusion

through policies, attitudes and inddual or collective behaviours, and through the personal
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characteristics including gender, disability, ethnicity, age or appearance of existing group
members. Access to activities does not guarantee inclusion. Inclusion requires activities to
be culturallywelcoming(Pink et al., 20208nd participants and providers to be kind,
respectful, and to value diversifyraylor & Sidhu, 2012; Yzelman & Bond, 2020)

Creating a positive environment for diversity requires the development of multicultural
competencies and acceptance of diversity by individuals within the host n¢dtoart,
2012) This requies host nationals to commit effort to understand cultural differences
rather than merely tolerating them or judging refugbackground youth because of them

(Stuart, 2012)It also requires discriminatiaie be recognised and addressed.

2.3.3 Belonging and participation

t F NODAOALI GA2Y T &dzLILRNOAGS a20ALt ySig2N] a

of identity and to the broader host community are essential for PE&na, 2019; Correa
Velez et al., 2010; David Osher, 2020; Immigration New Zealand, 2012; Lerner, 2017,
Ministry of Youth Development, 2002; Sampson et al., 2016; Sky0@8) Partiagpation
and belonging are relationand socialand areimpacted byongoing relations of inclusion
and exclusion in places suchasome at school andn their communities(Wood, 2013)
Enhancing feelings of belongimgnimpact on how individuals engage with communities

and placegKale et al., 2019)

Opportunities to demonstrate competence and be valued in both thataland host
culturesenhances a sense of belongif@prreaVelez et al., 2010; David Osher, 2020;
Lerner, 2017; Ministry of Youth Development, 2002; Sampson et al., 2016; Willette &
Kindon, 202Q)Respect and connections from the host society impact belonging,
participation, positive connections to people and place, and wellbeingdfugee

background youtl{Ager & Strang, 2008; Corrd&lez et al., 2010; O'Connor, 2014; Skyrme,
2008; Valtonen, 2004¥zelman & Bond, 2020)

Poverty is a barrier to participation in activities that support PYD for refibbge&ground
youth (Block& Gibbs, 2017; Child Wellbeing and Poverty Reduction Group, 2019; Deng &
Marlowe, 2013; O'Connor, 2014; Willette, 2020)d reinforces social exclusi¢@hild

Wellbeing and Poverty Reduction Group, 20F&y example, wheresearching refugee
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background youth in Australia, Ziaian et 2019)found poverty hal a greater impacthan

traumaon pathways to tertiary education or employment

Differing cultural norms can limit participation in activities and social events for refugee
background youthSocial situations with geed mixing, alcohol or activities involving
overnight stays are uncomfortable for somefugeebackground youthHowever, not
participating can makeefugeebackground youttieel awkward and excluded. Parents

differ in what they will allow their children tdo (James, 2013)

Gender and religion ab impact how refugedackground youth experience youth
development. Gender roles, expectations and dress codes, especially for women, impact
experiencegBlock & Gibbs, 201.7Male youth may find it easier to participate in adies

and their similar dress code helps them to fi{Humpage, 2009)oung vamen who wear

a hijab see this is a cause of discrimination and exclysammes, 2013femalerefugee
background youttare often expected tdake control of household duties and care for
younger children making it harder for them to participate in activities and integrate into
wider society(Humpage, 2009)athers or men may have a significant influence on what

young women are allowed toadJames, 2013)

Belonging and participain are also related to plac&henrefugeebackground youtthave
positive interactions in placesssociated with opportunity, restoratiospciabilityand
safety,they begin to build attachments to thef$ampson & Gifford, 2010Fonversely
feeling vulnerable or upset reduces attachment to plag€sle, 2019)Thus, ér former
refugees building place attachmeris related to belongingnd selfesteem and enjoying
places of pleasure increases wellbe(Kgle, 2019; Sampson & Gifford, 20I)is
attachment is informed byliverseintersectingfactors including pre and poshigration

experiences, race, gendenlture, class, family circumstances and age.

2.3.4 Social capital

Social capital (bonding, bridging and linking connections) has been shown to have a
significant impact on youth developme(t€alvert et al., 2013nd for refugeebackground
youth development gecifically(CorreaVelez et al., 2010%0cial capital refers to the social
networks and relationships of trusind reciprocity that provide opportunities for

collaboration and cooperation and connect people to emotional support, resources and
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information (Putnam, 2001)Social bonds refer to connections within groups with a shared
identity such as ethnicity or religion. Social bridges are connections that cut across social
groups, and social links encompass connections between individuals and insti{i@glook

& Gibbs, 2017)Social capital is buithrough participation in shared activitieg home,

school, communities of identity and the wider commun(i@alvert et al., 2013; Ministry of
Youth Development, 2002; Putnam, 200Ihrough theconnectionsnade with peers and
adults,youth accessupport,opportunitiesandexperiences, emotional growth, and life skill
development andare more likely to experience a successful transition to adulth@advert
et al., 2013)For refugeebackground youthsocial capitagenerated through bnded social
networks providesaccess to emotional suppoitformation and material resources, as well
asa sense of belonging armbnnections of influencéink et &, 2020; Strang & Ager, 2010)
This in turn supports personal confidence and capacity building (Strang & Ager, 2010).
However, acess to social capital is not equally available to all members of s¢Ciaityert

et al., 2013pmnd refugeebackground youth often experience social exclugidarreaVelez

et al, 2010; O'Connor, 2014)

Familiescan foster social capital developme@orreaVelez et al., 2010; StuartD22)
Parents ofefugeebackground youthoften have a coheséscultural community and
determination to see their children succeédeng & Marlowe, 2013potivating their
childrento do well in AotearogStuart, 2012)Parents tend to value educati¢Block &
Gibbs, 2017; Pink et al., 2028))d making connections with the broader commun{&nk et
al., 2020) Family relationships caalsohelp consolidate connectedness while living in an
individualistic societyStuart, 2014)For example, ifamily members are moraccepting of
the host culture and are active participants themselvesigeebackgound youthwill feel
more included and connectgChen & Sheldon, 2012)

That said,dmilies caralsohindersociocultural adaption when intergenerational tensions
arise as youth acculturate faster than their pare(@hen & Sheldon, 2012; Deng &
Marlowe, 2013; James, 2013; Stuart, 20Mhile parents want their children to integrate
they may beconcerned with ensuring cultural practices are maintaifiedng & Marlowe,
2013) Youth and teir familiesneed to bebetter supported to navigate thee issue$Child
Wellbeing and PovertiReduction Group, 2019; Deng & Marlowe, 2013} also important
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to recognise that someefugeebackground youthave no family in Aoteasor have

fractured family structure$Deng & Marlowe, 2013; New Zealand Red Cross, 2020)

Community is an important context for youth development. Community encompasses both
people in the same place and people with shared characteristics, attitittesests, values
and purposgMerriam-Webster, 2020) Communityis scalar anéhcludes ethnic

communities, peers, schaglsuburban communities, faithased communities,
organisationbased communities such as sports cludosd wider imagined communities
4dzOK | & Wb Sg %S [-HatkgfdriBiemniudities theNd isNBuglligzasere of
shared experience and a desire to maintain identities and cultural values of their native

country(Liev, 2008 asteid in James, 2013)

CSStAy3 LI NI DreligiofsSommuni®y prgvidésia Keyise 6F belonging and
supportsseltidentity (Stuart, 2012 KA OK A & LJ NI A Odzf NI @ A YLJ2 NI |
sense of belonging to school or the wider commuii@prreaVelez et al., 2010Ethnic and

faith-based communities provida context outside the family where youth can learn and

express cultural values and behavio(@suart, 2012)They also provide access to material

and emotional support, positive role models and mentansd opportunities to socialise

anddevelopleadershipskills(Stuart, 2012; Wilkinson et al., 2017)

Positive connections with host nationals outsiteir communities of identity (bonding and
bridging connections) assist refugbackground youth to learn about the culture of the

host nation, increase English language competency, feel safe and feel a sense of belonging
(CorreaVelez et al., 2010)These connections altiok refugeebackground youttand their
families to resources, information, and influen@erget et al., 2019Non-governmental
organisationsvorking withrefugeebackground youthand ethnic and religious

organisations alsprovide opportunities to form bonding, bridging and linking connections
(James, 2013)

Quality and functional relationships with alils in a mentoring role outside their

communities of identity help to increase confidence in broadening social networks, provide
practical support, enhance employment opportunities and provide a sense of belonging to a
wider and more inclusive communitfRink et al., 2020; Sampson et al., 20T@)ey can also

helprefugeebackground youttbroaden their perspectives on who they can becofRak
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et al., 2020)School is a prime location for former refuggauth to build theiridentity and
sense of belongin@CorreaVelez et al., 2010; Sampson & Gifford, 2010; Taylor & Sidhu,
2012; Ziaian et al., 2019j refugeebackground youtland their families do not feel
included it impacts how they adjust and work towards their future g@akese, 2002A
lack of encouragemeritom key people aschoolscanconstrainrefugeebackground youth

aspirationg(James, 2013; Ziaian et al., 2019)

2.4 The role ohonformal educationn positive puth development

NFE facilitates PYD through experiential learning, access to skilled adult role models,
mentors, and opportunities to be part of a cohesive group which provides support for its
members(Deane et al., 2019)Where NFE adheres to PYD principles, yadilit

partnerships can encouradengterm participation in communityoriented activitiesand

result in an upward spiral of social capital across the commugefitingthe youth and
adults involved, as well as the community as a wiiGlalvert et al., 2013NFEalso

facilitates thebuilding of social capitdhroughrelationships and connectiomaadewith

adults and peers witin the family, faith and ethnic communities, school and wider
community(Calvert et al., 2013 Community level youth development programmes are one

of the most effective ways to realideYDamong young peopléEccles & Gootman, 2002)

There is extensive quantitativqualitative and mixeamethods research, undertaken in
Aotearoa and internationallywhich asserts the benefits of participation in NFE for refugee
background youttl{Block & Gibbs, 2017; Dhillon et al., 2020; Jeanes et al., 2015; Spaaij,
2015;Whitley et al., 2016; Whitley & Gould, 2011; Whittington & Budbill, 2013; Wilkinson et

al., 2017) Table2-1 provides a summary of the key benefits identified by researchers.

26



Benefits Reference

Enhanced sense of belonging (Block & Gibbs, 2017; Dhillon et al., 2020; Spaa
2015; Whitley et al 2016)

Increased confidence and sel§teem (Block & Gibbs, 2017; Whitley & Gould, 2011;
Whittington & Budbill, 2013)

Broadened social networks (Ager & Strang, 2008; Block & Gibbs, 2017; Jes
et al., 2015; Wilkinson et al., 2017; Wood, 2013

Development of transferable personal | (Block & Gibbs, 2017; Whitley et al., 2016;

skills Wilkinson et al., 2017)

Increased engagement and success at| (Block & Gibbs, 2@ Dhillon et al., 2020; Whitley
school & Gould, 2011; Wilkinson et al., 2017)
Increased inclusion in thechool and (Kale, 2019; Sampson et al., 2016)

wider community

Increased aspirations (Wilkinson et al., 2017)

Table2-1 Benefits ofparticipation innon-formal educatiorfor refugeebackground youtt{Source:
Author)

Refugeebackground youthn Aotearoa and internationally often find it difficult to access
NFEwhich provides opportunities to participate in activities and build so@alvorks with

other New Zealander§lohnstone & Kimani, 201Rale, 2019; O'Connor, 2014d)e to the
intersectionality of diverse factors including gender, race, religion, ssmoaomic
circumstances and their personal histor{deanes et al., 2015; Sampson etz016;

Student et al., 2017Barriers include costs, lack of transport , language difficulties, lack of
information, unfamiliar social practic€Block & Gibbs, 2017; O'Connor, 2014; Student et al.,
2017)and a lack of culturally appropriate activitiglames, 2013Additionally, many
organisaions struggle to provide authentic opportunities for marginalised youth to be part
of decision making and leadership opportunities limiting full participation by refugee

background youtl{Deane et al., 2019)

This is unfortunate as lenrefugeebackground youtland members of the host society
participate in activities togetherelationships can be built across class,rethand socie
economic boundariefAger & Strang, 2008; Block & Gibbs, 2017; Whittington & Budbill,
2013; Wilkinson et al., 2017; Wood, 201Bhat saidthe benefits can be overstatg€ole et

al., 2020; Jeanes et al., 2016)ten only the perspectives of those who have successfully

27



participated are included in research, not those who withdrew from acawitir never

participated.

There is a small body of literature, predominantly in the context of sport, which recognises
that the stated benefits of NFE cannot be guarantdédctivities and providers are not
meeting the needs afefugeebackground youthor are not inclusive, thbenefits of the
activity are decreased and can reinforce exclug@aherty & Taylor, 2007; Jeanes et al.,

2015; Spaaij, 2015)

2.5 Enhanangpositive youth developmerthroughnon-formal educatiorfor
refugeebackground youth

ForNFEo support PYDor refugeebackground youtlall participants need to suppoits
aims(Pink et al., 2020; Vermeulen & Verweel, 200B3oplgoiningactivities may prefer to
participate with people like theselvesVermeulen & Verweel, 2009) herefore, the aim of
building bridging and linking connections fefugeebackground youtimay be at odds with
why people join activitiegKale, 2019; Spaaij, 2009a; Vermeulen & Verweel, 26008yran
design and implementation will affect the mitigation or reproduction of disparities, the
production of inclusivity, and the creation of relationships among members of diverse
communities(Calvert et al., 2013)ntentional programme desigis needed tdouild
reciprocal and trusting connections across different social gr¢Gpsrert et al., 2013; Pink
et al., 2020; Vermeulen & Verweel, 20@®)d to ensure that the social capital created is

transferable to other contextéVermeulen & Verweel, 2009

NFEBEbestsupports PYD for refugdsackground youth when personal histories and present
circumstances are respected, diversity is celebrated and friendly, respectful ard non

hierarchical relationships with adults and peers are pregeik et al., 2020)

There are a small number of case studies that provide insights into best practice when
providing NFE for refugdeackground youth and these insights are outlined below.
Welcaming diversity and avoidance of discrimination are required to facilitate participation
for refugeebackground youtt{CorreaVelez et al., 2010; New Zealand Red Cross, 2020;
Student et al., 2017; Taylor & Sidhu, 2QIR) aid social inclusion racisnust be recognised

and challengegdstories of cultureshould be sharetb help understanding, antb redefine
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what a kiwi igNew Zealand Red Cross, 20268)entional actions to support inclusivity and
diversity will help refugedackground youth felevelcomed and included, build cross
cultural understanding amongst all participants, and facilitate a safe and respectful
environment(Pink et al., 2020)Examples include recogmg cultural or religious
requirements such as halal food, sharing stories of culture, incorporatageps from
multiple faiths,andgreetings in multiple languag€Rink et al., 820). Inclusion education,
cultural training and opportunities to connect youth of different ethnic backgrounds are

gaps in NFE currently offered in Aoteadeew Zealand Red Cross, 2020)

Facilitating participation for refugeleackground youth also requiréise buildingof trusting
relationships between activity providers and the families and communities of refugee
backgrounl youth(Gibson &Kindon, 2013; Humpage, 2009; Kale, 2019; New Zealand Red
Cross, 2020; Sampson et al., 2016; Van Niekerk, 2Pa8nts may face barriers to
engaging with providers such as work, transport and language competency. However, in
some cases parental endorsement of an activity may be enough to ensure partinipat
PYD outcomefPink et al., 2020) o gain parental endorsement activities should align with
the goals and objectives or meet needs of refugpaekground youth and their fates.
Activities that enhance education or employment, provide opportunities for cultural
expression or help make connections with others may align with the goals of refugee

background youth and their famili€Rink et al., 2020)

Adults involved in NFE need to be friendly, respectful and empowering and be prepared to
dedicate significant time to outreach, relationship building, and information sharing to
achieve PYD outcomes forfugeebackground youti{Pink et al., 2020)The most important
factor in engaging underrepresented youth is the sustained leadership of adults with the
ability to build authentic elationships with then{Calvert et al., 2013Adult mentors are

able to recognize and build on the skills, aspirations, and knowledge of {Gatvert et al.,
2013; Pink et al., 2020; Sampson et al., 20Y6uth will often seek assistance from adult
leaders for personal challengéSalvert et al., 2013nd for help with education and

securing enployment(Pink et al., 2020)

Facilitation of NFE for refugdsackground youththerefore requires knowledge and
intercultural understanding from adult leadefBink et al., 2020)ntercultural
understanding can be built among adults and youth through participating together in
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activities and intentionally facilitating the sharing and expressing of cul{ex et al.,
2020) Utilising existing networks of adults with shared culture, language and experience
can build competence among adult leaders as will training and relevantiexge(Calvert

et al., 2013; Deane et al., 2019; Sampson et al., 2016)

Activity providers will need to recognise and address practical barriers such as cost,
transport, information, laguage barriers, and equipment. Adult leaders play important
roles helping facilitate transport, stepping in when parents are unable to dCalvert et

al., 2013; Pink et al., 2020; Preston, 20Ef)suring that refugebackground youth are able
to fully participate often requires funding to cover all costs associated with participation
(Pink et al., 2020; Preston, 201Fpr young people who are also negotiating unstable or
challenging life circumstances or working in an unfamiliar language and cultural context,
participation in NFE may require flexibility in time commitment requiremé¢@tsvert et al.,
2013; Pink et al., 2020; Preston, 2017)

2.6 Gapsn literature

Research on the development experiences of refugee background youth in Aotearoa is
scarce, particularly research that privileges their voi{g@sane et al., 2019Research on
refugeebackground youthn Aotearoa tends to focus on educational settings, espigcial

school and university and focuses on formal educational path@ayderson et al., 2021,
Changemakers Refugee Forum et al., 2011; Gao & Reid, 2017; Horner et al., 2006; Willette,
2020)rather than more holistic youth development outcom@ames, 2013; Sampson et al.,

2016)

Much of the PYD literature focuses on description and policy but fails to exmiacdce
especially for refugedackground youtt{Pollock, 2006)Until theory, understanding of best
practice, and the expertise of praftiners can be integrated, the question of what features
of PYD programs for specific youthd.age, ethnicity, religion, gender, ability status,
immigrant status, location, family circumstances, histories) result in what immediate and

longterm outcomes(Lerner, Lerner, LewiBizan, et al., 2011¢annot be answered

There is very little research on NFE for refutaekground youth in Aoteargancluding

how NFEcanenhance feelings of belongirg build social bridges among peeatschool or
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in the wider community{CorreaVelez et al., 2010; Pink et al., 2020)glso did not find any
research that explores the assets refugemckground youth bring to NFE and how refugee
background youth might support the youth development of othertggrants.While some
researchexploresthe barriers ofrefugeebackground youtlaccessindNFE, esearch that
identifies best practice for makingFEmore accessible and inclusive fefugee

background youth, or howstablished members of the host sociegn support the

development of refugedackground youths scarce

Based on theesearchgaps identifiecabove,the questions this research seeks to answer

are as follows:

1. What key factors influencpositive youth developmenrfor refugeebackground
youth?

2. What key factors lead tpositive youth developmerfor refugeebackground youth
throughnon-formal educatior?

3. How mightnon-formal educatiorbe adapted to enable greatgrositive youth

developmentoutcomes for refugedackground youth?

2.7 Conclusion

Theabsence of a PYD framework for refugesckground youth in Aotearoa perpetuates
the myth that adjusting to a new society takes prececeaver youth developmentThis
myth manifests in Government poyi and inequitable access to youth development
opportunities for refugeebackground youth. It constrains the aspirations of refugee

background youth, and how they and others perceive their capabilities and potential.

Positiveyouth development theornand approaches that are generalised for all youth fail to
recognise the specific assets and challenges for reflige&ground youth. Research on

@2dzi K RS@OSt2LIYSyld F2NJ an2NRZ tlFaAAFA|LlF FyR 210
valuable insightsa inform future PYD approaches for refugegckground youth.

Support is needed for both established members of the host sqg@etyrefugee

background youtland their familiesto create the conditions to enabRYfor refugee
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background youthlt is imprtant to recognise that both refugekackground youth and
established members of the host community are heterogenous grdeypsher research is
needed to determine the key factors that influene& Dfor refugeebackground youttand
to inform best practie for those who seek to provideFEor refugeebackground youth
Research is also needed to determine how members of the host society can sBpjibor

refugeebackground youth
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3 Research approach

This chapter provides an overview of the research approach. Fisscribethe theoretical
frameworks used in the research and the reasons each was chdabem.discuss my
epistemology and methodologgnd describe the methods | used to collect and Bsa

data. | conclude with ethical considerations and limitations of the research.

The research design evolved as my contextual knowledge ofNteias provided for
refugeebackground youth in Aotearoa grew. Initially | intended to do a sasey of the

5dz1 S 2F 9RAYOdzZNEKQA | g NRhaddo8dEBlighed natwarkydf | & I NR
O2y il Ollad ¢KS 5dz1S 2F 9RAYOdzZNBEK Q& YDamlisNR O2y i
offered widely across Aotearoa through schools and youth organisations. \owdiring

Y& NBaSINOK AG o0SOFYS LI NByild GKFG-2yte 2yS
actively providing the award to refugdsackground youth in Aotearoa. Therefore, |

switched my focu$o organisations and individuals providing youth developmen

opportunities to refugeebackground youth in a way that was inclusive and addressed the

inequities of access.

3.1 Theoretical frameworks

Frameworks informed by theory facilitate interpretation aeddenceinformed action
(Lerner & Chase, 2018youth development programmes that are based on empirically
supported theories have been found to be more effective than atheoretical programmes
(Kim et al., 2015PYDrameworks and models explain how to fiteite PYD(Deane &
Dutton, 2020)

Becausédhere isno framework for youth development for refugdmackground yoth, |

have chosen to overlagn integration framework oto PYOframeworksin orderto identify

additional factors of youth development that should be considered for reftlggekground

youth. By doing this, | aim tanswe the call for more research that osiders youth from

non-western culturegDeane & Dutton, 202@nd the call tacritically consider the

appropriacyof westernPYDmodels in theAotearoacontext(ArahangaDoyle et al., 2019)

The PYDA framework, tliéve/ Q& Y PREMJAGFY R { NI y3IQa 02y O0SLI

framework of integrationrwere used toanalysethe literaturereviewed in chapter twand
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the datagenerated and analysed in subsequent chaptéesemodels were also used to
guide the design of thproposedmodel of PYfor refugeebackground youth (chaptdive)
and the guidelines for NFE providers (chapight).

3.1.1 Positive Youth Developmembdels

PYDis a strengthdased approach to youth development based on two principles. The first
principle is that all youth havstrengths and assets and, givepportunities to nurture

these they are more likely to thrive now and in adulthod®lY Daims to maximise the

potential of youth through understanding them and engaging them in productive activities
rather than correcting tem or treating them for problem@amon, 2004) The second
principle isthat youth development occurs through participation and quality relationships in
all the key social contexts of youttng places they live, learn, work and p@jinistry of

Youth Development, 2002)

PYDI KS2NE 2NRIAYIFIGSR Ay GKS !'{!'ZS FTNRY .NRYTSY
(Bronfenbrenner, 2009)and resilience researdherner, Lerner, & Benson, 201Resilience

research investigated how yth were able to thrive despite significant challenges.

Ecological systems theorgcognises youth development occurs in the context of

interactions with key social contexts including family, school and wider commamity

theseinfluence the opportunitiegnd outcomeghey experiencegLerner et al., 2015)

Researchers havehown that the benefits of YDlapproach apply after accounting for
demographic factors such as ethnicity, gender and secanomic statugBenson et al.,
2012; Scales et al., 2018)YDcan be seen as a developmental process in which all young
people can develop positivelit is alsoa philosophy or approach garogrammeghat

enhance developmeniDeane & Dutton, 2020; Lerner, Lerner, & Benson, 2011)

PYDCtheory is appropriate for research on refugbackground youth development as it is a
strengthsbasedapproach. Focussing on the strengthsefligeebackground youtthelps to
counter negativestereotypes and representations, whicbnstrain aspirations and

opportunities forthem.

While thePYDapproach recognises the existence of challenges for youth in their
RSOSt2LIYSyd Al R2SayQi O2yaARSNI KS RS@St 2 LIY
deficits and risk§Stuart, 2012)PYDdentifiesassets from all cultures such emral values
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and spirituality(Masten, 2014) Therefore PYDis particularly appropriate for refugee
background youth in Aotearoa who are often members oédmic minority, and may also
be members of a religious minority, as well as frequently experiencing social and economic

disadvantage.

This research situates refugéackground youth in their developmentebntexts taking

into account experiences with fialy, faith communities, ethnic groups and wider
communities.There are manyYDOframeworks and models which articulate the core
principles ofPYDtheory. Ihave usedhe PYDAotearoa (PYDAjameworkin this research as

it is applicable to youngeople from diverse cultural, ethnic and religious backgrounds and
is the most comprehensive and current framework for youth development in Aotearoa
have also worked witthe Five C#Model of PYDbecauseof their applicability to both

individual and cadéctivist cultures and their relevance to Aotearoa today.

Positive Youth development Aotearoa FramewdfA)

The PYDAWayne Francis Charitable Trust, 20243erts thaPYDshould seek to achieve

two outcomes developing the whole person and developing connected communities.
Developing the whole person requires developing physaabtional, social, intellectual

and spiritual dimensionsstrong, connected communities facilitate and supd@vtD Y outh

need to rave opportunities to be included and engaged in the larger social environments of
gKnyl dzz LISSNEZI aO0OK22f I PyDklsuppoted B Stredgthiddded | vy R
approaches to youth development which prioritise respectful relationships and empower
youth to determine their own developmerftWayne Francis Charitable Trust, 202Ihe

PYDA reogni®sthat different models work togetheto supportPYDn Aotearoa. The PYDA
framework illustrates that formal and informal activities intentionally weave together to
create the whole, captured by thghraseli N K 2 y 2 K 2 y 2 strhidgtifeBihgl | K A
connectednesgWayne Francis Charitable Trust, 20@iyure 31). Evidence of rmission

to reproducefigure 31 is contained in Appendone.
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Tahonohono Rangatahi
Weaving Connections

] T ¢ v P

Respectful
Relationshis.

Developing Connected Communities

Figure3-1 Individual elements weaving together to make the PYDA framework (Wayne Franci
Charitable Trust, 2021 p.7.)

The vision of the PYDA is to enable strongusive, connected, resilient, supportive
communities which foster unconditional, positive, genuine relationships, instil a sense of
identity and belonging, and support the healthy development of young pe®dkeyne
Francis Charitable Trust, 202The PYDA is built on the following principles:

1 Approaches td®YDneed to be strengthdased, built on respectful relationships and
FFFANY &2dzy3 LIS2LX SQa 3Syoeé FyR LI NGAOAL
1 All young people are valuable members of and contributors to society regardless of
their circumstances
1 Youth require ongimg support and opportunities to succeed
1 Youth are active participants in their own development journeys which are

A ¥ ¥ A @~

SYOSRRSR Ay UKSANI 6ARSNI gKnyldz yR 0O2YYdzy

The PYDA recognises thatayoud§ NE 2 y Qa4 RS @St 2 LIVWEtifithe A & Ay (i SNF
conneckdness of their family, whanau, and communities where they live, learn, work and

play. This relational approach reflects the Treaty of Waitangdithe values of collectivist

cultures The PYDA builds on internatiori® theory, incorporating evidence and

grassroots experiences from youth and organisations in Aotearodardimeworkwas

developed in collaboration with experts, practitioners and youth and brings together local,
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international, western andndigenous models of youth development, health andlia&ing,

and participation.

The Five Qdodel of Positive Youth development

TKS CAQGS /PR aWa BRf$dnceptumlising tiY DA outcome of developing the
whole personfWayne Francis Charitable Trust, 202fiflocuses on key characteristics of the
individual to be developed and strgthened forPYDto occur(Lerner & Israeloff, 2007;
Pittman, 2003)The premise of thenodel is that given opportunities to develop tfiee
characteristics ofompetence,connection,confidence character andcaring, youth will gain
the skills and attitudes that lead tmntribution and are more likely to thrive now and in
adulthood(Lerner, Lerner, & Benson, 2011)

Although the Five Qdodel originated in North America there is merit in applying it to the

Aotearoa contex{Mercier et al., 2019; Wayne Francis Charitable Trust, 202 Five Cs

holistic and strengthdased approachligns toindigenous approaches to youth

development- Y R an2NA | YR t I &A discusded iivtBeR@iods cRapter g St f 0
(ArahangaDoyle et al., 2019; Deane & Dutton, 2020; Deane et al., 24i¥ugh there is

some variation in detail. For example, Arahaiiyayle et al.(2019) suggest thahdigenous
approaches see connection as the key to identity, whereas the FiMo@a sees the

individualised characteristic of confidence as the keidantity.

The Five Cslodel hasalsobeen shown to be an effective tool for evaluating hiWwE
contributes toPYDfor youth in AotearogdMercier et al., 2019)t is the most well
researchedMercier et al., 2019)possibly the most weknownof allPYDmodels(Deane &

Dutton, 2020)and provides a useful framework for answerimg research questions
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3.1.2 A Conceptal framework of integration

Ager and StranR008)identifiedten domains for successful integrationheseare:

Rights and citizenship
Languageand cultural knowledge
Safety and stability

Social Bridges

Social Bonds

Social Links

Employment

Housing

Education

= =/ =/ =2 A4 A A A A

Health

The domains act as resources that former refugees invest in and draw upon to grow other
resourcegStrang & Ager, 2010While thisintegrationframework is not specifically
focussed on refugebackground youth, all of the domains will impact them either directly,

or indirectly through impacting family or community members.

2 A0KAY ' 3SNJ g { GNIJ y 3 QA& he\dgnial af Nidizésiiipzhgs tvloNJ Y'S 6 2 NJ
components; legal rights and everyday citizenshgdiscussed in chapter orleanguage

competency and cultural knowledge of the country of residence features as a core domain
However, it is worth noting that the PYDA and Fivélodel assura that youth have

knowledge of the dominant culture and language of the country they are living in.

TheintegrationframeworkalsoA y O 2 N1.J2 NJ {((ZD@1)catedmrighsloNsdeial capital,
bonding, bridjing and linking connectiongliscussed in chapter twas key facilitators of
inclusion.While this frameworkshows bonding and bridging connections as discrbie,
authorslater recognised the multiplicity and fluidity of identity and social relati(®tsang &
Ager, 2010)and thatbonding and bridging networksften converge ananay bebuilt with

the same peopléVermeulen & Verweel, 2009)

38



3.1.3 Positive youth development for refugbackgroundyouth

Through onsideringintegration and PYD theognd modelgogether | identified that he
core domains of integration support the two overarching outcomeBYbas described in
the PYDA,; developing the whole person and developing connected commuhites.are

also six common #mes withinPYDA and the integratidrameworkwhich are asdllows

1 Equitable access and opportunities to participate in social, economic and
educational contexts

Quiality relationships of reciprocity and trust

A sense of belonging

Opportunities to contribute

Freedom to maintain cultural identity

= =2 =2 2

Welcomingof diversity and an absence of discrimination

By identifying theethemes, | was able tgeneratea refugeebackground lens to PYD
whichguided data analysis and infored both the proposed model of youth development
for refugeebackground youth in chaptdive and the suggested guidelines for NFE

providers in chapteeight

3.2 Ontologyandepistemology

| chose to adopt a transformative ontology and epistemology for this researathvidcuses

on marginalised groups and the inequities they experience, and aims to transform or make
improvementgCreswell2014) A transformative paradigm provides a way to express issues
of social justice for a diverse range of people who are generally excluded from the
mainstream in societ{Mertens et al., 2009and challengefactors that may support
oppressive social and political struces(Mertens, 2020) A transformative paradigm
recognises the strengths afiarginaliseccommunities and the individuals within them
(Mertens et al., 2009) An approach that assumes strengths and resilience of refugee
background youth is important to counter the deficit narrativlattcan prevail in both

resettlement and youth development literatuies noted in previous chapters
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The power of a transformative approach is that it allows for multiple versions of reality, is

action oriented, requires collaboration with the communitiée research is intended to

benefit, andresearchereflexivity (Reed, 2007)Refugeebackground youth come from

manydifferent cultures and religions and have varied experiences both prior to being forced

to migrate and #&er arriving in AotearoaA transformative view acknowledges that many

factors including race, ethnicity, religion, gender, economic status, disability and

AYYAIANF GA2Yy adladdzas AYyGSNESOG YR O2y i NROdzi S
impact their reality(Mertens, 2020)

Transformative researcalsoaims to incorporae pathways to action for personal and
societal transformation rather than leaving this to chardtertens, 2017)It also
understands that research has the capacity to empower the researchers and the
participants(Creswell, 2014 A transformative epistemdogy is congruent with my intention
to use the researcho advocat for more equitable youth development opportunities for
refugeebackground youth and to better equip those provididgEo meet the needs of

refugeebackground youth.

Transfamative approaches require collaboration with research participants and reflexivity

of researchers to ensure changes designed to benefit them meet their objectives and needs
(Mertens, 2017, 2020)The relationship between researcher and participants should be
interactive and emowering, which requires trust to be built through observance of

appropriate cultural normgMertens et al., 2009)

In this research, had two broad groups of participantsefugeebackground youth and thei
parents, andNFEproviders. While som&lFEproviders that participated in the research
have lived experiences as refugkackground youth in Aotearoa, many were not from
former-refugee background®\NFEprovidersview experiences of refugebackground yoth
through their own lensesWhat they see is influenced by their own positionalityggins et
al., 2007) WhileNFEproviders have needs that must be met to enablerthto provide
accessible and inclusive activities for refudrekground youth, it is refugeleackground
youth for whom inequityneedsto be addressed. Therefore, building relationships to enable
effective consultation and collaboration witefugeebackground youth was essential to
ensuring refugedackground youtfiperspectives were privileged ovidrose ofother
participants.
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While | had considerable current experience, contacts and interactionsNFiproviders

for youth, the first indepth interactions | had with refugeleackground youth and former
refugee communities was in 2020 when | engaged in academic literature, poetry and
creative writing by former refugees in Aotearoa as part of a university coResaising that
building relatonships was critical to my fieldwork and that research can be enhanced by
learning from those whose expertise is derived by lived experié@backo, 2004) built
relationships with refugedackground youth and former refugees througérticipating in
forums and groups concerned with addseng thé needs in Aotearoa. In 2021 | attended a
Yearningandy' y 2 @ G4 Ay 3 ¢ wdikshopowhere | Warkidi vétiDformer refugees
and refugeebackground youth to develop ideas for solutions to problems they had
identified. | attended a number oftber events including th&Vorld RefugeeDay festival in
Wellingtors |y L af | sahmpandva&idus séchiigatherings with former refugees
including refugeebackground youth. These activities helped me build cultural awareness
and understanding of thexperiences and perspectives of refugemckground youth, and

the contextual issues impacting their lives

Trusting relationships aralsoessential to refugedackground communitiesut cantake
significant time to develogBlock et al 2013; Cain & Trussell, 2019; Changemakers
Resettlement Forum, n.d.; Gibson & Kindon, 2013; Miller, 2004; Student et al., 2017)
sought to build these relationships through organisations in whom former refugees already

had trust and through participation at the events noted above.

| needed to be very conscious of howilt relationships over timéo ensure participants
felt safe and comfortable sharing their experiences honestly wittdoméng the research
process There was a power differentibetweenme as aesearcher and paitipants which
may haveimpacted the depth or accuracy with which participants reeditheir experiences
or sharal their knowledge(Block et al., 2013; Symonette, 2008¥pects of identity such as
gender, age, class and race create unequal power relatiorvedeet the researcher and

participantswhichimpact the field research and the knowledge produg&thacko, 2004)

As a middleaged married woman and mother dilew Zealand Europedreritage,l needed

to recognise the impact dhese factorsand my position as a researcher when interviewing
participants, as well as other factors suasreligionand lived experience. Transformative
research recognises that all researchers occupy a place of privilege and it is necessary that
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researchers recognise the factors that both priviléigem and potentially marginalise

participants or privilege some participants over othé8gmonette, 2009)

3.3 Methodology

| worked within a qualitative methodology whislbughtto explore the meaning ascribed by
individuals or groups to a social problem. Qualitative approaches take account of the
complexities of a situation, involve questions emerging through the research process,
inductive data analysis, and the researcher interpreting d&t@swell, 2014)They allow iR
RSLIGK SELX 2N} dAz2ya 2F LIS2L)X $0a SELISNASyOSa
and diverse experiems(Hay, 2010yhich is important when considering the diversity of
refugeebackground youth and their lived experiencé&3ualitativeapproachedave been
shown to be culturally sensitive and able to reflect youth perspeciiesne & Dutton,
2020) Theycanconsider individual contextual interactions and are important to support
theoretical developmento move beyond hegemoniwestern ideagUngar, 2019)
Qualitative researclalsoallows dialogue fetween the researcher and participants which is
essential to a transformative epistemolofMertens et al., 2009and whichenables
participants to reflect on their experiences and knowledge to suggest betigs of doing
things(Hay, 201Q)This process of reflection can encourage transformation of practice by

individual participants.

Appreciative Inquiry (Al) also influenctde research designAl is a strengthdased

F LILINR F OK GKFG SELX 2NBa 6KI GQ& ¢ 2 Nditugfich, 6 St
process or organisatiofCooperrider, 2008; Reed, 2007; Watkins et al., 204rings

theory and practice together enabling change informed by good practice and research

(Reed, 2007andis capable oispiring, mobilising and sustaining clyge (Cooperrider,

2008) Al is based on principles and assumptions which are summarised {f®émd, 2007)

1 By focussing on what works participants are more likely to be energised and their
interest captured and sustained.
1 Focussing on what works creates a sense of possibility rather than a sense of

limitation.
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1 Pemle have different realities at different times. Al is not concerned with reaching
consensus but with working with multiple realities

1 Asking questions gets people to think about their activities in new ways and this new
thinking can lead to new ways of itg.

1 Exploring and building on current acts gives people confidence to go forward. It
reaffirms their ability and potential and is less daunting than starting with something
completely new.

1 Different views and perspectives should be valued. They create ideas and
ways of moving forward.

1 The language we use creates our reality. Language has the power to shape and

reflect how people think and act.

Al is therefore a approach whicltan be used toecognise the assets and strengths of
refugeebackgroundyouth and build on thento disrupt negative public perceptions of
youth which exist in Aotearog@rance, 2012)itis consistent witfPYDand integration

frameworks

By focusing on the positive, organisations are more likely to be comfortable with the
research being conductg@Reed, PO7) However, problems and critique will still emerge
during the research process and will also inform findim@slt that using an Al informed
methodologywas a more comfortable experience for participants because they were being
asked to focus ongsitive experiences and on their ideas for how to improve things rather
than being asked to criticise others or dwell on negative experierigsh an approach was
also compatible with calls in PYD researchridividual needs and contexts needs to inform
effective practical youth development initiativéls. K. Brendtro et al., 2014; Ungar, 2018)

My research waguided by the four phases of the Al cycle summarisdégure 3-2.
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Discover

What works well
and why?

Dream

Deliver
How do we want
things to be in the
future?

Making changes

Design

How can we make
that happen?

Figure3-2 The four phases of the Appreciative Inquiry cycle (adapted f
Watkins et al., 2011)

To lay the foundation for my researainthe Discover phaséreviewedsecondary sources
discussed in chapter two then extended the Discover and Dream phases thraeght
structured interviews, anthformal meetings and interactions with former refugee
community members, refugebackground youttand NFEpractitioners. The formulation of
the proposed model oPYDfor refugeebackground youth and proposeglidelinesfor NFE
providersformed the Design phas8&eyond the writing of this thesis, | intend to
disseminatehe model| guidelinesand suggestions for furtheesearchand this will form

the Deliver phase.

3.4 Participantsampling andecruitment

| recruited participants through purposive sampling and snowball techniques. Initially | met
with New ZealandRed Cross, and my supervisor, Sara KinBoom these meetings
developed a list of suitable participarasd people whavould be able to connect me to

people who could contribute to the research. A number of participants told others of the
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research andhey contacted me asking to take pafio ensure | did not put undue pressure

on individuals| recruited all refugedoackground participants through an organisation that

already had a trusting relationship with them alad that organisation decide who task.|

only asked former refugees directly to participate where | had already built a relationship

with them and they had shown enthusiasm for my reseakhefugeebackground youth

R2y QG ySOSaalNAfe gl yid G2 AR Softandicnetwanita K (0 KS
be singled out as different to their peefGibson & Kindon, 2013; Humpage, 2009; Spaaij,

2015; Taylor & Sidhu, 2012his mean sensitvity and carevas neededvheninviting

refugeebackground youth to participate in the research.

3.4.1 Participants andemistructured interviews

| conducted semstructured interviews with experts on refugdmckground youth
developmentandpractitioners working with refugebackground youth in Aotearga
including NFE providergachers, social workers and youth workeaad parents of
refugeebackground youthl alsointerviewedtertiary educatorsvho trainteachers, puth
workers,and outdor instructors,many of whom will go on to providdFEo refugee
background youthSome of theexperts andoractitioners interviewed were former refugees
who had spent at least some of their youth in Aotearoa. They provided perspectives from
both their personal experiences as refugbackground youth in Aotearoa and from their
work with other refugeebackground youthResearch participant@re listed in @ble3-1. A

first name pseudonym is given for those who requested anonymity.
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Research Date of Relevant role or experience
Participant interview

Alex Britton 12/07/2021 | Youth worker, Ignite Spdft

Aliya 02/06/2021 | Islamicz 2 Y S Lduicil of New Zealand (IWCNZ), Waikato

Danzeisen 22YSyQa adzf AY | &3 ghAchoblredcyler d

Ana 12/08/2021 | Mixit'® alumni, former migrant youth

Brendon 19/08/2021 | Chief Operating Officer, NZ Blue Light Ventures (Blue tight)

Crompton

Elizabeth 22/06/2021 | Youth workerNew ZealandRed Cros§, former refugee

Magabbo background youth

Dylan 12/08/21 Mixit alumni

Hannah Ward | 16/08/21 National Programmes Manager, NZ Blue Light Ventures (Blue
Light)

Jared 12/07/2021 | Youth worker, Ignit&Sport

Kate Parr 12/06/2021 | Managing Director, First Step Outdoors; Outdoor activity provi
for former refugee and new migrant youth

Kodrean 03/08/2021 | Refugeebackground student advisor, Victoria University; Youth

Eshae advocate and communitgonnector, Changemakers Resettleme
Forum; Former refugee

Kris 09/08/2021 | Three Outward Bound staff who have been directly involved w
refugeebackground youth attending Outward Boufid

Mae 24/09/2021 | Refugeebackground youth

Marie 03/08/2021 | Forme refugeebackground youth

Naaz Shah 16/08/2021 | Teacher and former refugee coordinator, Hamilton Boys High
Shool

Nicola 12/07/21 Youth Worker, Ignite Sport

Fleming

Pauline 13/08/2021 | YouthWorker, Refugees as SurvivoreWWzZealand

Peter 12/08/2021 | Mixit Alumni; former refugeéackground youth

Rachel Tallon | 15/07/21 Tutor, Bachelor of Youth Developmefirmer New ZealandRed
Cross resettlement volunteer, former high school teacher

Ramia Saidaw| 14/07/2021 | Forced migrant; refugemesettlement worker; parent of refugee
background youth

Wendy 12/08/2021 | Cofounder of Mixit, a creative arts initiative supporting refugee

Preston and migrant youth development

Zara 22/09/2021 | Refugeebackground youth; Vic without Barriers mem#Ber

Table3-1 Research participan{Source: Author)

4 |gnite sport is a Wellington based community trust running youth development programmes based around

sport for marginalised youth including targeted programmes for refdggekground youth.

52 | A b G2

22YSyQa

adzat AY

which involves outdoor activities, leadership development and incorporates Muslim teaching.
16 Mixit is a creative arts project for youth from refuge, migrant and local backgrounds.

17NZ Blue Light Ventures runs youth devel@mnprogrammes for youth including targeted programmes for

refugeebackground youth.
8 New ZealandRed Cross run resettlement programmes for former refugees in Aotearoa

19 OQutward Bound runs adventufgased youth development courses including a three wesldential course

specifically for refuged®ackground and migrant youth.
20vic without Barriers is the refugesackground student club at Victoria University of Wellington.
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Thirteen individual interviews and three group interviews, with participants from the same
organisation, were conducteidvolvinga total of 23 participants. Of the 23 participants
eightwere from a refugedackground, with three aged between 18 and 2anrganda

further two having spent at least part of their youth in Aoteafsae figure 3B). Refugee
background participants migrated from countries including SirgandaSudan, Rwanda,
Irag and Myanmar and had a range of pasgration experiencesnfluenced by their age of
arrival in Aotearoa, English language fluency on arrival, and religious variation from
dominant culture NFEproviders also had a range of lived experiences including having a
refugee background, migrating to Aotearoa from a ramstern context, migrating to
Aotearoa from a western context, growing up in Aotearoa, and parenting refugee

background youth in Aoteaa.

Refugeebackground
youth (3)

NFE provider

Origin NZ or other

western context
(10

NFE provider
former RBY(2)

NFE provider
refugee
background(2)

NFE provider &
parent of RBY1)

NFE provider
migrant from non
western context(5)

Figure3-3 Research participan{Source: Author

Semistructured interviewswith these participant&llowed the questions to be broad and
the interview schedule flexibleThis flexibilityallowed me toconductthe interviews in a
conversational stylandenabled participants tadlirect the converston to what they felt
was important express ideas, opinions angcountexperiencegHay, 2010; Kitchin & Tate,

2000) Severaparticipants expressed how reflecting on their practice during interviews had
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allowed them to see new possibilities and formulate improvements to their practice that

would benefit refugeebackground youth.

The interview questions were designedatbow participants to relay their learnings of good
practice, to envisage the best possibilities for the future and provide ideas to enhance youth
development opportunities for refugebackground youth. | explored the factors that
influencePYDfor refugeebackground youth in Aotearoa, how practitioners have built

trusting relationships with refugebackground youth, their families and commties, and

what works well for refugedackground youth when participating MFE Each interview

was tailored to therole and experiences of the interviewd@ppendixfour providesan

interview schedule examp)e

3.4.2 Expert advisory group

| recruited two refugeed  O1 ANR dzy R @2 dzi K GKNRdzZZIK W+AO 2 A0K
Universityof Wellingtonstudent club for refugedoackground students, to be part of an

expert advisory group to help analyse the interview findings and to ensure the findings
reflected the realities of refugebackground youth, and the information gained from
research participants was not reinforcing etypes omisinformation The mantra

Hothing aboutus without ugarose in disability activisifCharlton, 1998and has become

used across minority groups to reflect the need to include the voices of the marginalised,
which are often silenceth the research procegdlertens, 2020) While | had initially hoped

to hawe a larger expert advisory gropgovid lockdowns made it difficult to recruit

participants. | planned to hold a focus group but participants were unable to meet at the
same time so | worked individually with each of them. Recognising that retoaeeayround
youth are diverse in many aspects, including gender, ethnicity, religion, financial resources,
pre and post migration experiences, length of time in Aotearoa, age, family circumstances,
and disability it was not possible to get a group that could repméall refugeebackground
youth. However, the two participants had a diversity of religion, ethnicity, length of time in

New Zealand and poshigration experiences.

The expert advisory group followed a line of Al questioning to provide perspectives from
their lived experiences. They also critiqued the findings from the -s¢émctured interviews

through interactive exercises where they ranked themes by importancadamdified
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connections between findingss shown in Figurg-4. (AppendiXive providesthe expert

advisory groupnterview schedule.

Figure3-4 Exercise to rank findings and identify connections between themes with advisory gr
members Gource: Author

| was also invited to discuss my findings wiéfugeebackground youttat an Islamic
womey ammer camp. | spe 24 hours withapproximately25 refugeebackground youth
and validated my findingsroughformal sessions aniiformal discussionghile

participating in activities and sharing mealSeeHgure 3-5).
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Figure3-5 The author and refugebackground and migrant youthalking the Tongariro
Alpine Crossing/here findings were validatethrough informal discussion(&ource:
Latl YAO 22YSyQady /2dzyOAft 2F bSgs %SE I

3.4.3 Thematic analysis

After each interview or event | attended, | reviewed the data and recorded reflections in a
fieldwork journal. | reflected on what participants were saying, what was important to
them, what they were not saying, and what their circumstances or personahctegistics
were. | considered how their messages had similarities or differences to other participants
and whether this was similar or different to what | had observed or read in literat@so
reflectedon the PYD and integration frameworks discusaboveto identify the

importance afforded by participants to components of those framewaakislitional themes
that were not containedn the current frameworks anthemes in the current frameworks

not discussed byesearch participantd.developed a daft coding structure from the key
themes and messages in the interviews and from the theoretiaateworks described

above This process was iterative and inductivkich allowed for understanding to be

generated and systematically built as datas colleted (Mertens, 2020)

| then used NVivo software to carry out a deductiveqess, applying coding to the

transcripts and adding additional codes where appropriate. Coding allows patterns,
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commonalities, relationships and differences to be identifjgldy, 2010)It also allows the
researcher to be reflexive and seffitical, considering their own research practice and
strategies of knowledge creatidiay, 201Q) Fnally, interrelationships between codes and
themes were identified. These were further critiqued by the expert advisory gasup

discussed previously

3.5 Ethics

Ethics approval for this research was granted by the Victoria University of Wellington

Human Etics Committee (approval 29442) and the protocols outlined in the ethics

application were strictly adhered to. | also gained ethics approval from those organisations

that required meto do so @WwZealandvSR / NP &da FyR LatlI ¥ O 22YSy.
Zealand using their own processebefore interviewing any of their stafPermission to

identify organisatios named in this researchias grantedy the Chief Executive or

equivalentof the organisationshat are named

Photosprovided by three organisatioreppear in this thesisThose appearing in the photos
suppliedgavepermissionto the relevant organisatiofor imagestaken in relation to their

participation inprogrammedo be used by that organisatioand disclosed to third partge

All participants were aged 16 years and over and volunteered to be part of the research.
Informed @nsent was obtained from all participan{®ppendixtwo providesa sample
information sheet given to participants prior tequestingconsent anddppendixthree
containsthe consent form).Interview \enues were public enough to ensure safetypoth

the researcher and participants but private enough to ensure conversations were not
overheard by others. Venues included cafes, libraries, hotel lobbies an@gdattidl y i & Q
workplaces. Several interviews were conducted virtually due to the interviewee being

located outside Wellington.

In accordance with Al methodology, all questions were positive or neiftfaile lwas not

asking participants to recoumegative experiences was aware that these experiences

could come up in interview$reminded participants that they could stop the interview at

any time, pause, or skip questions, and that | was happy to turn off the recorder at any stage

during the inerview.
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| manually transcribed interview recordings and these were stored securely on my university
one-drive accountAll participants were given the choice as to whether they wanted to

remain anonymous, be named in the research and have thpiut attributed to them, or to

be identified by their role only. | gave participants the choice of being naasehaving your

input attributed to you can be empowering for participants. As the voices of refugee

background youth are often not heard it wasportant to give them an opportunity to be

identified in the researchWhere participants had requested anonymitgcordings and

OGNl YAONRLIIA2ya 6SNB f10StftSR gAGK | LJASdzRR2ye
interviewee was sent a copy of theatrscript of their interview and invited to add, delete or

modify any content. Where an interview transcription was modified, | destroyed the original

and used the modified version in the research.

3.6 Dissemination of findings

There was a palpable enthusiasmmong researclparticipantsfor the research and for

ensuring the findings were disseminatedways thatcould make a practical difference.

Therefore, dapted the PYD framework acdeated guidelines foproviders of NFin plain
English(chaptereight) andwill disseminate theséo research participants and interested

organisations including schools and other NFE providers once my thesis is subhaitsed.

did a guest lecture for training secondary school teachem®hatUniversityof Otagoand

presentations toTheUniversity of Otagd&chool of Education statbther NFE providers in

hilF32 LAfFIYAO 22YSyQa /[ 2dzyOAf OCByYL) LI NI AOAL
disseminating my work beyoretademic forums hope to challengéequitable and

exclusionary accese this information

3.7 Positionality

All knowledge is contextual, relational and the construction of that knowledge is impacted

by the positionality of the researché@ray, 2010; Mertens, 2020)he position | occupd as

a researcher and my cultural lenses also impd¢iow ckarly | undersbod the data

provided by research participan(Mertens, 2017)G ¢ 22 2F 1Sy > 6S NB &SI NOK
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privileged sandpoints, look but still do not see, listen but do not hear, touch but do not

feel.€ (Symonette, 2009, p.279.)

During my research | tried to be acutely aware at all times of how my identities, lived
experiences and cultural lenses impacted the research process and the knowledge
produced.Recognising that interviews can be intimidating for participaiMefarlane &
Hansen, 2007)interviewswere conducted at venues and times chosen by participants to
ensure they were as comfortable as possible in the interview, and to reduce the power
differential between myself as the researcher and interview&tgategies to aid my
understanding of datanovided by participants includetaking opportunities to work
alongside, listen and observe refugkackground youth and former refugee communities,
and to listen to understand, rather than to listen to confirm what | thought | knew.
However, as Reed anddeter (1995)and Chackg¢2004)assert | found that my identity was
not fixed but fluid and relative to each research participakg.a middleaged New Zealand
born European, a postgraduate researcheNFEprovider, a mother of youth, a wife and a
member of a faith communityl,occupied shiftingdentitiesdepending on who | was
interviewing For example, when interviewing parents of refugesckground youth | was an
outsider as a Bw Zealandborn European with very different liveekperiencesHowever, |
was often of similar age and shared some similar experiences around parenting youth in
Aotearoa.Also keing an outsideto former refugee communitiesequired me to go through
a lengthy and @amplex process of establishing relationships and learning. However, my
unfamiliarity with former refugee communities allowed me to ask questions and propose

views that might not be voiced by someone more familiar with refulgaekground youth.

3.8 Limitatiors of the research

The time constraints of a orgear Masters prevented a fully participative approach to the
researchlt took considerable time to build relationships in the formrefugee community
and to recruit participantsl. determined the researchopicand goalsmethodology,
approach and interview questions without collaborating with refudpaekground youthl
assumed thalNFEcould provide benefits for refugeleackground youth. While this

assumption was supported by academic literature and antddevidence, it was not tested
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with refugeebackground youth prior to the research commencihglso decided how the
research was written up and disseminatégartially mitigated the limitations by being
guided on who to include as participants by femmefugee communitiesind how to
disseminate findings.dlsoincluded as wide a range of perspectives as possiblevaasl

guided by participantsn whattopics wereimportant to address

The participants of this study were never meant to be representative of refbgekground
youth orNFEproviders. Both are diverse groups of people. Insteadcrordance with the
aims of qualitative research | sought to understand theépth perspectres, knowledge
and lived experiences of a smaller number of diverse particig@reswell, 2014)
Throughout the researh | considered what the important dimensions of diversigre to
include in the research, to give appropriate representation to refugaekground youth.
Refugeebackground participants came from diverse cultures, religions, andmpa@gttion
experienca. However,| was acutely aware that refugdsckgroundparticipantswere
skewed byconducting interviews in Englisheaningall participants werdluent in English
All refugeebackground participants had also been in Aotearoa for at least two yewts
were either in meaningful employment or in tertiary education. Therefore, their experiences

did not reflect the full range of experiences of refugemckground youth in Aotearoa.

Al is a flexible process which allows researchers and participants to thffesient phases
as they create knowledge and adapt practiBeed, 2007)However in respect of the
amount of time | could expect participants to give | folma more linear process.
partially mitigated this by havathe expert advisory group critique the findings from the
semistructured interviewsand further validating findings witrefugeebackground youth
participating in an Islamic Woey Q& .O Y LJ

3.9 Conclusion

This chapter discussed thigeoretical frameworksandepistemological and methodological
influences on the research and the way the research was carried out. Adopting a
transformative epistemology allowed me to carry out research that facilitated change as

part of the research process.
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Using Alinfused qualitative methodologgnsured the research remained strengtbased
throughout and thesemistructuredinterviews were a positive and affirming experience for
research participants. Additionally, followitige four phases of Al ensured that the research
designed and delivered change that would enhance youth development opportunities for
refugeebackground youth througNFE The critique of data bihe refugeebackground
youth advisory grougensured that tle perspectives of refugeleackground youth were

privileged over other research participants.

In the following four chapters | discuss the finditiggt emergedfrom this researchusing

my research questions to provide the focus for eachbhaiptersfour, five andsix.
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4 Key factors that influence positive youth development for refugee
background youth

This chaptedraws on theDiscover andDream phases of Athapterthree) to answerthe

first research questioniVhat key factors influencBY Dor refugeebackground youth?

begin by outlining the three most significaflaictorsidentified by intervieweesa sense of
belonging, everyday citizenship and equitable access to opportunities to participate. | then
outline the contribution that parents, quality relationships and personal attribwtese

thought to make toPYDfor refugeebackground youthl conclude by discussing how
improved supports fofamiliesof refugeebackground youth have the potential to enhance
youth development for refugedackground youth in Aotearoa. y (i S NIidle8sg S S &4 Q
throughout this chapter are largelynsistent withPYtheory and the PYD@&haptertwo).

4.1 Asenseof belonging

Having a sense of belonging to school, the wider community and Aotearoa was the key
factor identified by interviewees as having a significant influencBfor refugee
background youth. Thiinding aligns witrother researchers who have identified belging
as one of the most important factors f@®YD(Deane & Dutton, 2020hcluding Brendtro et
al.,(2014)who assert that without a sense of belonging the development of the
characteristics oPYDwill fail. Wood(2013)found that a sense of belonging increased
refugeebackground youth participation, contribution and cordittewhile anumber of
interviewees explained that sense of belonging comes from participatioractivitiesand
being acceptedby others Theyconveyed aense of belongings beingscalar something
that wasfelt in small communiessuch as clukor local faith organisatias) larger contexs
such as schoslin wider contexts such as tirecommunity, town or city, and to the
imagined community of Aotearo&or many, school was an important context for belonging

aligning with the work of Ziaian al., (2019)with Arab Americaryouth.

Several interviewees from a refugéackground said that they found a sense of belonging
in small groups firstvhich had helped them to feel a sense of belonging in wider contexts.
Findinga sense of belonging at school or in a club often begam aie person proactively

including a refugedackground young person, supporting them to participate in an activity,
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overcoming barriers of accesmd providing a welcoming and encouraging environment on
an ongoing basisveral refugeebackground youtlpraised teachers, youth workers and
sports coaches for proactively supporting them to join activities and feel weldoH#iaian

et al.,(2019)and Wood(2013)found that feelings of belonging at school impacted feeling of

belonging in other contexts.

Interviewees also described how feeling a sense of belonging in New Zealand was enhanced
by participating in stereotypical New Zealand activities and exploring lagtside an
AYRA@GARdzI f Q& RéfugdedadkgraDi Yoxittizsha fioréner refugemackground

youth talked about howbeing KiwiisedQ4eeling Kiwdbr helped them feel a sense of

belonging to Aotearoand provided a point of connection to peers outsmfeheir cultural

group. Activities such as learning to swim, farm visitamping and campingvere referred

02 LJ2 a Adbing@dEnetling INéw ZiaindyOFigure 41 shows refugedackground

youth visiting a dairy farmAliya (teacher and Muslim migrant) explained hidew Zealand

is portrayed in the media as being a place of sport and outdoor recreatidnmefugee
background youth need opportunitéeto experiencehis aspecof Aotearoa to feel they

belong hereRefugeebackground interviewees referred to trips to beaches and national

and regional parks aelping them feel they belong; a point acknowledged in the work of

Kale (2019) and Sampson &f@d (2010).

Figure4-1 Hamilton Boys High School refugeackground and new migrant studesnisiting a
Waikato dairy farm with teachers and peer mentors (Source: Naaz Shah, 2021)
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In addition to this element,ameinterviewees described how when their culture was made

visible in a positive way refugdsckground youth felt acceptancHaaz(teacher) and Mae
(refugeebackground youth) specifically explained tlaasense of belongingamefrom the

wider community recognising, embracing and validatimgr cultures.a I S allikedR = &

wYée aokzzf o06SOldzaS GKSé& OSfSoNYUSR Fff Odz
Samoan week and then they also did like soofienly culture activities. So it was really

welcoming and made me feel good to be part of the schémher research in Auckland,
Humpage(2009)also found that refugedackground youtmeeded their cultures and

religions to be recognised, valued and accommodated in key social contexts including

schools, workplaces, social spaces and the medenmunity.

Intervieweesspokemore widelyof how having opportunities to celebrate and share their
culture through food, dress, performance and celebrations helped them feel accepted by
others and proud of who they wereA sense of belongingas alsaconnected to

experiences oéveryday citizenship whidhdiscuss next

4.2 Everyday citizenship

Everyday citizenship, as discussed in chapter one, is granted to refagkground youth

by the kinds of acts mentioned in the previous section which communicate a welcoming of
diversity.The hostsociety has the largest impact on enabling everyday cisiag for

former refugees(CorreaVelez et al., 2010; Yzelman & Bond, 20R@¥rviewees described
the welcoming of diversity as acts which made refubaekground youth feel accepted as
they are, where others from the host community were wanting to learn more about them,
were embracing of their cultures anchgured that environments were free from racism and
discrimination Everyday citizenship allad refugeebackground youth to feel like New
Zealandes while alsofeeling freeto maintain theirpre-existingidentities Zara(refugee
background youthjor example described howgWhen people are open to different ideas
and different cultures and they're inclusive, that really héksausd feel like | can like
actually be myself, which is really comforting. | don't have toemiceto be someone

else.You can just go and have fan.
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Sadly, several interviewees reflected on the limited understandbmgut,and acceptance

of, former refugees in New Zealand societeyidentified the need for education of host
communities about tk journeys of refugees and the issues they face in Aotearoa. For

example, Elizabet(New ZealandRed Cross youth worker and former refugesckground

youth) explained that many refugebackground youth experienced social exclusion and

described howalack ¥ dzy RSNB GFYyRAYy 3 2F KSNJ OdzZ (GdiNBS | F7F
found that there wasn't really a place that | belonged in, and | think it's just simply because

not many people understand the journey of immigrants, not many people understand the
difference of culturé

al S YR 9tATI0SGiK SELSNASYOSR RATFTTFAOdzZ & YI |
understanding of the journeys of refugees and of different cultures. Their experiences were
O2yaAraidSyid 6AGK hQ/2yy2NRa backgrndyoutdBfers I NOK
have difficulty making friends with hoestationals and that of Stua(R012)who found that

Muslim youth immigrants to New Zealand found it easier to make friends with other non

nationals than with hoshationals. Several refugdsckground youth also talked about

how they were seen as different from their peers and how they themselves found it difficult

to relate to peers at school because the problems they had were not similar.

Intervieweesfrequently recountedexperiences ofacism and discriminatioaimed at
refugeebackground youthSeveral interviewees noted that while most New Zealanders
werepleasanti KS& 3ISYySNIffeé RARYyQU YIFI1S GKS STT2NI
incdude them in social activities. In response, N@aacher)and Pauline (youth worker)

both expressed thatleminating racism and discriminationust startwith educating the
hostcommunity about the refugee journey and cultural knowled§or example, Naa
YV20SRIKR2dzi SRdzOF GA2y LIS2LX S YIS 2dzRaASYSyia
they think they know. When people interact with former refugees their perception changes

completelyb €

Through education of the host communitguch aghrough activities in schools and

communities to markNVorld RefugeeDay), Naaz and Pauline felt that increased
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understanding and acceptaneeould help refugeebackground youth builthonding and
bridgingconnections with others in their communities and be proud of wheytlare.For
these connections to be built, there needed to be more equitable access to opportunities to

participate, which | explore next.

4.3 Equitable access to opportunities to participate

Interviewees identified equitable access to opportunities to aptte as a key factor
influencing refugedackground youth development and explained refudgrekground
youth often face more barriers to access than other youtthe@dresearchers have also
linked opportunities to participate with building social connections and belongagnbron

et al., 2019; Kim et al., 2018)hile interviewees noted that refugesackground youth

GSNBY Qi OF GS3I2NAOIft& SEOf dzR S R ladkNEadfion2 LILI2Z NI dzy

which fostered refugedackground youth participation. Aliya (teacher) gave an example

from her school:

e aOK22f LINPOARSA |y 2dziR22NJ SRdzOlF GA2Yy L

unreachable, not just for refugdeackground youth butdr the vast majority of diverse

O2YYdzyAlAS&aE |YyR 6KSyYy @&2dz 4SS (KS o0dza Lz f

ol O1ANRdzyRa® ! yR LQY aAlGiAy3a GKSNB 3I2Ay13

the school is 48% ethnic?

Further, Jared (youth workél) vy 2 (i $VRen [itlnk abaut ttie young people we know
K2 NB GKNAQ@AY3IS AGQa 0SOldaasS GKSeQ@S o6SSy
LJ- NI A GhukJproastiecsupport from others is key to facilitating access to

opportunities to partigpate for refugeebackground youth.

Several interviewees identified the importance of opportunities to participate and excel in
spaces where refugeleackground youth feel free from judgement and expectatidhisch
spacesallow refugeebackground youth taneet a different group of peers without the

labelling they may experience at school. Elizabeth explained that refo@eeground youth

2FGSy SELISNASYyOS odzZ ftéeAy3d Ay &a0OKz22f 2N LIS2 LM

different, not yet fluent inEnglishor considered to bél 6 S Katagldrnizally
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Both accessibility and inclusion were identified by interviewees as necessary for refugee
background youth to have equitable opportunities to participdter exampleAliya stated,

G ¢ KS R2 2 Niheéy are moLisvifihg thedmin. And will they be comfortable when they

02 Y S Thig/déntiment was echoed by other interviewees and mirrored the findings of
Pinketal.(2020)i K G | O0Saa R2Sa y A2012f%dseltlor thakfef Of dza A 2 Y ¢
youth to access resourcésuch as youth development opportunitiehose controlling the

resources need to be willing to provide them in a way that resonates culturally with the

youth concerned speaks to the importance of development opportunities that are

accessible and inclusive for refugkeackground youth.

Importantly, interviewees noted that when an activity provider caters well for refugee
background youth, they become known as a safe provider andwbmouth means more
refugeebackground youth pursue opportunities to participate with them in the future. Kate
(outdoor instructor) explained that her outdoor centre had become known as a safe
provider for groups of Muslim and ethnic minority youth. She relayed feedbackdrem

Muslim youth who described how she experienced inclusivity at the outdoor centré Y | (i S
upholds the dignity of Muslim women, does not discriminate, and meets their needs swiftly

by listeningp €

Youth and former youth from a refugdsackground alsocitt LI NBy G4 Q SELISOG I
desire for their children to do well in education and careers, and to integrate well, as

significant supportive factors f®YD High expectations and clear boundaries from parents
supportPYD(Benson & Scales, 2009) number of interviewees stated that refugee

backgound parents want their children to have a better life, with education often being the

main focus for parents (see also PRIKR0;Block and Gibb&017) Some interviewees

reflected that refugeebackground parents encourage themildren to participate in
FOGAGAGASAT GI 1S 2LILERNIdzyAiGASa YR YIFETS FNRS
fully understand or be involved in the activities themselves, provided that the parents trust

the activities to be culturally and physityakafe. A number of interviewees identified that

parents also role model personal attributes such as work ethic and perseverance that can

adzLILI2 NI (0 KBYDNJ OKAf RNBy Qa

The link parents provide to culture was mentioned by several refigesground youth
and this was thought to strengthen their sense of identity and suppdotD AsMarie
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(former refugeebackground youth), whose parents facilitated a connection to her culture
through a dance group, explainead de parents had a dancing group that they seattfor us

girls. That was the first step of understanding my cultwepreciating it and sharing it with

LIS2 L) Sz f A1 S 6A 0K Sudt@01%) $ihdr stydyRudtiNBuslim immigrért @ ¢
youth in Aotearoa, similarly obeeed that families were the most important context for

sharing culture with migrant youth and this was significant in their identity formation.

Similarly Fox et aJ.(2018)found that retaining cultural practices and knowledge supported
wellbeinginan 2 NA @2dz0K Ay ' 20SFNRIF @

Someinterviewees described how parents can also play a significant gatekeeping role for
refugeebackground youth, hindering participation in some activities to ensure physical and

cultural safety They notedhat someLJr NSy Ga R2y Qi dzy R Schdtionloy R (G K S
that activities could be done in a culturally safe way. Rgnefugeebackground parent and
resettlement worker@ 6 & S NIJ S ey [tefudgeébackgroind parents] can feel people are
GNEBAY3 (2 OKFy3S GKSANI {the RiwiwgiConsistedwitrR2 y Qi y' S
WI Y @@18findings from working with Somali female refugeackground youth, the

experiences recounted by interviewees demonstrated that parents differ in what they will

allow their young people to do, with some being very open to their children paaticig in

unfamiliar activities, and some being much more guard&taexplained how although her

adzy 2F0Sy ¢layQi O2YF2NIUlIotS GAGK Iy FOUAGAI
requirements could be met she would allow her daughter to participate. How&aga

recognised not all refugebackground youth had the same experience when she reflected:

oSometimes parents don't really realize how it's like beirtgeuniversity. Like, for

SEFYLX Sz 2S&a0SNRIe L 461 & al @Ay dolwiBhmye adzy:
FNRGYKRA odt & A JoBmaK WO S >0 2 2dAINBI 0 A1 AYAHQ LQY
you havethe freedom to wear whatever you wanin not going to wear a bikini'm

comfortable wearing modest swimming clothescausd. Ol y Q® L QY y204 32
forced to [wear a bikini], but my Mum has this idea that yawe todo it the Kiwi way.

I've had friends with parents who don't listentbeir kids, so they end up not

participating because they can't get the idea across to their parents.

Counter to the narrative that refuge@  O1 INR dzy R LI NByida Yl & NB&dGNJ
participation in activities, Ramia (refugbackground parent) described the efforts by her
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and her husband, to ensure their teenage daughters connected with tleeirspand

participated in a variety of activities. She said:

AdWe don't know much of Kiwi people [when we first came to New Zealand] who have
1ARa a2 UKSAN ORIFINdZAKISNEQB8 wYAPAB FTNASYRAE
encouraged them, like birthday partiege even did joint birthday parties with them.

All the extra activities like when they had swimming or camping. All those, we make

sure that they go to, and even sometimes they don't feel they wanted to participate. |

keep pushing them to actually go besau felt like this will bond them moée.

Addressing barriers to participation and ensuring activities are inclusive are essential to
providing equitable access to opportunities for refugmackground youth. Quality
relationships are often the foundatiornat supports refugedvrackground youth to access

opportunities and participate fully and are discussed in the next section.

4.4 Quality relationships

Several interviewees describedality relationships as the basis of community and support

systems forefugeebackground youth. Elizabefyouth worker) elaborated:

B KS NBIazy dbkcgoinoutlo) thitifgiztiewshave a good support
system, really good relationships around them, be it a youth worker or teachers at
school They have a conrmion with people who are supporting them through the
procesdof growing up in AotearoaJFrom that support system and being reassured
they are doing a great job, a lot of them develop the confidence and security to go out

there and do whatever it take® e the best version of themsehges

Quiality relationships are trusting, respectful and reciprocal; all parties are giving to and

receiving fronthe others(Pekel et al., 2018Reciprocity was often describdxy

intervieweesA Y G0 SNIYA& 2F fSENYyAy3a FNRBY SIOK 20KSNJ I
of respect was extendebly intervieweego people showing care to refugdsackground

youth. US resarchers(Benson & Scales, 2009; Larry K Brendtro et al., 2014; Pekel et al.,

2018)have identified caring relationships with adults and peers as a necessary ingredient
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for PYDPeter(former refugeebackground youthylescribed the care he felt through

attending Mixitwhen he said:

dThere's someonactually outtherewho cares for you and celebrates with you when
you achieve something. For example, Mixit does that a lot, like someone passed
the learne@test, or the restricted, or whatever achievemémty did Mixit was

acknowledging that

Interviewees explained that quality relationships with peers and adults provide guidance

and support to refugedackground youth and help connect them to opportunities or to

navigate unfamiliar systems such as the education system. Scaleq20HD)found that

when caringndividuals support youth to access opportunities and a sefise

empowerment they were more likely to have better academic performance and wellbeing.

Other researchers have confirmed the contribution made by peer and adult mentors to the

positive developrant of refugeebackground youti{Pink et al., 2020; Stuart, 2012nd

other youth from minority cultures in Aoteardaélefaio, 2017; Edwards et al., 2007; Ware &
WalshTapiata, 2010)Marie (former refugedackground youth) recounted her experience

2F GKAA aAldzr GA2Y dAK Dy a3 AR AQAY IRy IOKRIZNIOK! {j>dzAd

older girls heaps of questions [aiapplying for universityg.

In addition, Naaz (teacher) described hoawvng good relationships with peers also resp
youth develop a sense of belonging in social contexts including at sEeaofigured-2).
Several interviewees explained howegr meriors played a significant role in supporting and
encouraging refugebackground youth, helping them feel part of a graanpd providing
opportunities for fun.Peter and Marie observed thaeprs also heled toconnect refugee
background youttwith opportunties to participate in activities they would not have known

about ornot been confident enough to join on their own
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Figure4-2 Refugeebackground students and peer mentors enjoying a day hike togé8uirce:
Naaz Shal021)

4.5 Personal attributes

Many interviewees credited refugdeackground youth with personal attributes that helped
them thrive. Ideas of thriving were connected to attributes of being-seifivated, goal
driven and hard workingR?auline (youth worker) described personal attribugeh as self
motivation and drive as key influences on the positive development of retbgekground
@2dzi K AKS gl a adzLIRNIAYyId wSTi Séhagthe 2 y
tenacity and the drive to want to be a contributing citizen of N&-Zf Y R® L (1 Qa

in regard tomaking the most of the opportunities life gives to her. She goeséor it

In their research with refugebackground high school students in Dunedin and Invercargill,

Anderson et al.(2021)also identified them to display satfotivation, determination, a

strong work ethic and a focus on achieving goals. Some activity providers interviewed noted

that many refugeebackground youth were inquisitive and very ket fully immerse

themselves in the opportunities available to them. Outward Bound staff described how
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